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ABSTRACT
A Study of the Perceptions of Students,
Faculty and Parents Regarding the Current
Status of Easthampton High School
(September 1979)
Eugene E. Balazs
,
B.A., Adelphi College
M.A.
,
Adelphi College, Ed.D., University of Massachusetts
Directed by: Dr. Harvey Scribner
This study was undertaken to collect the perceptions
of students, teachers and parents relative to what
Easthampton High School is currently doing, how well it is
being done and how important it is. The specific areas
where perceptions were checked were in relation to cur-
riculum, discipline, preparation for the world of work,
facilities, equipment, student self-image and quality of
the educational experience.
A 52- item questionnaire was used to determine per-
ceptions from the entire student body (561) , staff (46)
and a random selection of parents (145) . The perceptions
were placed in statistical tables of rank order correla-
tion. Overall, the study showed wide discrepancies among
the perceptions of students, faculty and parents.
vii
The study clearly indicates that the students,
faculty and parents have different perceptions of both
the success and the importance of the school's goals
and objectives. Generally, students rated the ef-
fectiveness of the components evaluated much lower than
either the faculty or the parents
. The faculty felt
that almost everything listed is important to a quality
education. The faculty rated the effectiveness of the
components, in general, higher than either the students
or the parents. Parents agreed with the teachers that
almost everything is important, but they rated the ef-
fectiveness considerably lower on most items than did
the teachers
.
Significant agreements of perceptions across all
three groups showed that the school has been moderately
successful in teaching mathematics, social studies,
science and home economics. They strongly agreed in the
importance of providing a quality education coupled
with opportunities for career, vocational and alternative
educational experiences. All three groups agreed that
the opportunities to participate in interscholastic
athletics or intramural sports were moderately effective
in accomplishment, but they rated the importance of these
activities considerably lower. The average of perceptions
showed that all three groups rated number one in importance
viii
the need for all students graduating to have the skills
necessary to secure jobs.
Significant disagreements were found in the percep-
tions of the effectiveness of teaching content. There
were also significant disagreements in the effectiveness
of the guidance and counseling services. Whereas, stu-
dents rated guidance and counseling services as moder-
ately successful, teachers and parents rated the effec-
t^vsness less than successful. There was extensive
disagreement of perceptions for all three groups for
the importance of equal opportunities for boys and girls
to participate in athletics. Respondents strongly
disagreed on the importance of discipline.
When the responses of all students, faculty and
parents are added together, no single item had a collec-
tive rating higher than moderately effective. In short,
the school is perceived as being, at best, less than
effective, in its mission.
Based on the studies of the education reformers
cited in this study, specific strategies of needs anal-
ysis were designed to examine in- school climate. The
negative correlation of task and importance perceptions
by all respondents does not indicate specifically what
is right or wrong, but it does point up the need for
study to bring about circumstances that are perceived
to be satisfactory to ail involved.
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The study produced:
1. Recommendations that would assist the school
system in developing existing programs.
2. Recommendations that would assist other
school systems to survey their programs.
3. Recommendations for further study of questions
raised through this study.
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CHAPTER I
INTRODUCTION
The purpose of this study is to gather data to
help determine the current status and future directions
of Easthampton High School in Easthampton, Massachusetts
based on the perceptions of the respondents. Histor-
ically, Easthampton has undergone a phenomenal growth
in new housing and total population since 1970. The
increased student population has always posed serious
educational, space and logistical problems for Easthampton
High School. 1 The school was designed to serve grades
ten through twelve with a capacity of 645 students but
has suffered from extreme overcrowding and multiple
educational demands on the facility which were not in-
cluded in the original planning. Easthampton High
School opened in 1962 with approximately eight hundred
students. Grade nine was added in 1975 and today the
school serves 752 to 850 students regularly. Growth
projections in 1973 2 and 1976 3 showed that Easthampton '
s
^ngelhardt and Engelhardt, "Resurvey of School
Building Needs," Easthampton, Massachusetts, p. 13.
2 Ibid.
,
p . 21
.
3New England School Development Council "Enrollment
Projections," Framingham, Massachusetts, November 23, 1976.
1
2student population should reach its peak in 1984. Legis-
lative mandates, such as the Massachusetts Public Law
766, Title IX, Chapter 622, special tutorial services
and recent court litigation 5 have established the need
for special services areas. Additional personnel,
integration of special needs children into regular
classrooms
,
resource rooms and additional space for equal
learning opportunities for all students are some of the needs
resulting from these mandates.
Generally, the author contends that overcrowding
has created negative attitudes for teachers facing large
classes with inadequate space. Likewise, mainstreaming
exceptional children in accordance with Chapter 766 into
classes has also had a negative effect on teachers for
they, in most cases, have not been trained to handle
exceptional children. Expansion of the existing high
school facility has been rejected several times by the
townspeople. Teachers, central administration and
building administration sought to create alternative
educational settings, and schedules in and out of the
main building. 5 Programs were introduced that ranged
Regulations for the Implementation of Chapter 766
and the Acts of 1972: The Comprehensive Special Education
Law, Commonwealth of Massachusetts, May 1974.
Frederick J. Weintraub and Alan Abeson, "New
Education Policies for the Handicapped: The Quiet
Revolution," Phi Delta Kappan (April 1974).
Report of the Alternative Scheduling Committee,
August 9, 1974, Easthampton High School. Sliz et al.
3from independent study to early graduation. Requests
from students for the development of elective courses
were reviewed. Equal opportunities for male and female
students were considered, as well as for college and
non- college bound.
An over capacity enrollment, a community in
rapid transition and often faced with a wide variety of
socio-economic and educational backgrounds, a minimal
facility, low teacher morale and limited opportunities
for any effective administration of multi-faceted
programs remain as some of the problems facing Easthamp-
ton High School.
The Problem
One theme that emerges from the recurring prob-
lems faced at Easthampton High School since it opened in
1962 is that a current assessment of the quality of what
the school offers and the importance of those offerings
as perceived by students, teachers and parents is
necessary before plans for any changes can be made. A
recent evaluation by the New England Association of
Schools and Colleges determined that:
Planning, involving all segments of
the school and community should be
a priority so that additional space
can be provided both to house the
projected enrollments and to provide
appropriate facilities for the programs
4which will meet the needs of these
young people.
7
The evaluation shows further that the growth and
depth of meaningful programs appears to be limited.
Teacher morale, as cited in the introduction, and in
the evaluation has been affected. The evaluation
concludes that many students lack motivation because
of limited related cooperative work opportunities.
Coleman, in his recent report on youth today, said that
a secondary school should be designed to embrace,
environments that allow youth to be more than students."®
It appears to this writer that families of Easthampton
High School students could play an important part in the
review and search for direction for the school, but
their interest to the time of this writing appears to
have been extremely limited with no clear direction.
There is a growing concern that with the high mobility
of the community over the last seven years that even
fewer parents will have the desire to financially sup-
port the needed changes to accommodate the students
secondary school needs in the future.
7 New England Association of Schools and Colleges
Report, October 18-20, 1976, p. 14.
8 James S. Coleman et al., Youth-Transition to
Adulthood (Chicago and London: The University of Chicago
Press, 1974), p. viii.
5The community with all its resources may be
another important factor in determining direction of
Easthampton High School. Attempts have been made
^^^'ough the Alternative Learning Committee to bring
the community to the school and the school to the com-
munity. Many career education opportunities were con-
sidered with some local companies, but the recent
economy slump beginning in 1975 has affected ability of
local businesses to be of continuing help.
Thus, the main problem of Easthampton High School
appears to be an unclear picture of what the school is.
Each time a course has been offered or a work experience
specified, another variation was added to the list of
what is available. However, nothing has been added that
has helped to clarify the teaching potential or address
directly the peculiar interests and abilities of the
student body. Because the school has faced the problems
mentioned for so long, there isn't a clear picture of
how students, teachers and parents perceive what East-
hampton High School is as a school. The result appears
to be a holding action in education. Hopefully, this
research will shed some light on those perceptions.
Purpose of the Study
The purpose of this study is to collect the percep-
tions of students, teachers, and parents, relative to
6what Easthampton High School currently does and what
they perceive as the importance of what is being done.
This research is designed to accomplish the
following two goals:
1. To determine students', teachers', and parents',
perceptions of the level of functioning of the
several aspects of the current education programs
at Easthampton High School.
2. To determine students', teachers', and parents',
perceptions of the appropriateness of the several
aspects of the current education program at
Easthampton High School.
In order to achieve the above goals, data will be
collected in the late spring and September of 1977 from
students, teachers, and parents by way of questionnaires.
(See Appendix A for questionnaire.)
Significance of the Study
With a facility that has remained unchanged in size
and overcrowded for its sixteen years of existence through
years of extensive educational public school change in
the United States, the need for definitive data is es-
sential to determine the general effectiveness of the
school and to identify some procedures and strategies for
bringing about change if it is indicated. The most
recent New England Association of Schools and Colleges
7evaluation of Easthampton High School in 1976 revealed
that little organized work has been done in ten years
that may alter the program to meet the needs of students.
The introduction to this chapter merely touched
upon the history of groups that have contributed isolated
changes to a crowded system in the hopes of making major
permanent improvements. Little evaluative data exists
as to how well program goals may have been either identi-
fied or achieved. Unstable economic conditions have
placed additional educational accountability demands on
the school and have at the same time produced shrinking
opportunities for outside alternative work experiences
as determined by the Alternative Learning Opportunities
Committee. A cooperative examination of alternative
work/ study needs and the subsequent prioritizing of them
by school personnel and community industries may result
in information that could be a direct influence on edu-
cational practices. Students', teachers', and community
perceptions of the current quality of education may be
helpful to identify common interests and surface areas
of misunderstanding in planning for the future. It is
the author's opinion that opponents to further develop-
ment of Easthampton High School have felt that additional
sophisticated educational opportunities would place an
unnecessary tax burden on the community. Perhaps this
opposition to physical building changes may have changed
8in direct relation to the changing community and its
values
.
Finally, the data gathering procedures may prove
to be useful guides to inservice programs directed
toward change. This study is designed to gather data
that hopefully can help contribute to determining the
perceptions of the current status and provide under-
standing and support for better decision making for
future directions for Easthampton High School.
Delimitations of the Study
This study is limited to solicited responses
regarding the perceptions of students, teachers, and
parents of the current status of Easthampton High School.
There are no provisions in this study for evaluat-
ing the quality of instruction. School building admin-
istrators were not contacted for their views. Question-
naires and recorded reactions were used only in this
study for the purpose of gathering data.
Design of the Study
This study is undertaken to assist the local edu-
cational leadership in identifying perceptions of the
current status of Easthampton High School as held by
students, teachers, and parents and to identify some
potential procedures for change as the perceptions may
9indicate. The parents will be selected on a random
basis— every fourth household from alphabetized lists
of students (twenty-five percent)
. The students polled
will be those currently registered in grades nine through
twelve. Grade twelve students have been in the building
on a combination of traditional, double and staggered
sessions for different periods of time during their six
years
. Grade eleven students have been in the building
five years. Grade ten students have been in the
building for four years; and grade nine students have
been in the building for two years. All seven hundred
and fifty students, forty-nine teachers, and two hundred
parents will be asked to complete questionnaires.
To insure a high rate of response from students,
questionnaires will be completed during specified class
meetings. Teachers will be asked to complete their
forms during faculty meetings or on their own time. Par-
ents will receive their questionnaires both through
their children and by mail. Parents will be offered the
opportunity to return their completed responses by mail.
The questionnaire has been field tested by a
sampling of students, teachers, and parents. The adjusted
version of the questionnaire will be patterned after a
non- copyrighted opinion survey used by the Fayetteville-
Manlius Board of Education in their development of A
Survey of Community Opinion— 1976 and variations of popular
10
questions asked frequently by educators and survey teams
developing needs assessment approaches. The question-
naire was intended to determine students', teachers',
and parents' perceptions of "How Well a Task is Being
Accomplished and What the Respondents Feel is the
Importance of the Task ' to determine whether or not a
relationship exists between them.
With assistance from the computer services avail-
able to researchers at the University of Massachusetts
and Mr. David Callaghan, computer programmer at the
computer center, the collected data was analyzed through
the Statistical Package for the Social Sciences (SPSS)
and placed in tables of importance. The approach of
this survey deals with the following important items:
1. Recognition of characteristics of program or con-
ditions that have been accepted to date.
2. Examination of the information to determine the
specific areas that have multiple goals and
objectives
.
3. Study the specific areas that appear to present
implications for change in the school.
Methodology
The revised questionnaire (Appendix A) is the
instrument used for gathering data. The methodology
for gathering data was
:
1 .
11
Revised selected questions and format of question-
naire for machine scoring answer sheets.
2. Prepared written and oral communications to stu-
dents, parents, teachers, superintendent and
school committee explaining the purpose of the
data gathering questionnaire and the potential
significance of the study for Easthampton High
School
.
3. Determined strengths and weaknesses of the instru-
ment through sample students (ten)
,
parents (ten)
,
teachers (five)
,
school committee (three)
,
and
superintendent (one)
.
4. Reviewed with samplers the problems they encountered.
5. Revised instrument questionnaire based on problems
encountered.
6. Distributed revised questionnaire with instructions
for completion to students, teachers, and parents.
7
. Collected data and consulted with computer center
on format analysis (Statistical Package for the
Social Sciences selected— SPSS)
.
8. Analyzed the data to identify the perceptions of
the levels of functioning of the several aspects
of the current education program at Easthampton
High School.
9.
12
Evaluated the data as to the appropriateness of
the several aspects of the current educational
program at Easthampton High School.
10. Prepared description tables of perceptions in
averages
.
Organization of the Dissertation
This dissertation includes five chapters, a biblio-
graphy and an appendix. Chapter I includes the back-
ground of the problem, the significance and design of the
study and its limitations.
Chapter II includes a review of related literature
and research on attempts to study educational problem
areas; a section is devoted to the history of Easthampton
High School, and a summary and conclusions of the selected
literature and research.
Chapter III deals with the methodology of the
study: descriptions of the sample and the survey instru-
ment, the construction process of the questionnaire and
a design of the study procedures.
Chapter IV includes the data results, analysis,
summary, and discussion of the individual responses on
the questionnaire.
Chapter V contains an introduction, the current
status of Easthampton High School and recommendations
for future directions and further research.
CHAPTER II
REVIEW OF RELATED LITERATURE AND RESEARCH
Introduction
This review of literature is organized into two
sections. The first section includes an overview of
selected attempts to clarify educational goals, define
quality education and determine public attitudes and
perceptions towards public schools. Public school edu-
cation is regularly subject to local, state and national
influences that determine quality. The authorities
cited in the literature are generally in agreement that
perceptions reveal the difference between what is desired
as an ideal and what is viewed as the present conditions.
Consequently, the importance of perceptions to research
is that people reveal that they believe or do not believe
in what they think they see or hear.
The second section focuses on the growing disen-
chantment relative to education at Easthampton High
School based on the recent evaluation, current public
attitudes expressed in the newspapers and needs. His-
torically, criticism of the school seems to imply that
space problems have never been corrected and continue
to hamper quality education.
13
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In summary, this review of literature focuses on
the broad attempts to define quality education and
perceptions of the schools and, in particular, of
Easthampton High School.
Overview of Selected Attempts to Clarify
Educational Goals, Define Quality
Education and Determine Public
Attitudes Towards Public Schools
One of the purposes of a survey of public educa-
tional systems is to determine how well they are meeting
their goals. The Ninth Annual Gallup Foil cf the Public’s
Attitudes Toward the Public Schools 1 is designed to sample
the adult civilian population in the United States. It
is a highly popular and respected source of public per-
ceptions about education. Financed by reputable educa-
tional organizations and a foundation, "the polls. . .
alert decision makers to overall public reaction to a
variety of school programs and policies. And they serve
as a national benchmark against which local attitudes
can be measured." 2 Following input from a select educa-
tional panel, questions were established to determine
what new issues were of concern to educators and the public.
George H. Gallup, "Ninth Annual Gallup Poll of
the Public's Attitudes Toward the Public Schools," Phi
Delta Kappan 59 (September 1977): 33-34.
2 Ibid.
,
p . 33
.
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The Gallup Poll uses point rating scales and sur-
veys by sex, race, age, community size, education, and
stratification by region. The poll offered the respon-
dents the opportunity to react to major problems con-
f^o^ting the public schools in 1977 determined from
conferences with educators. Some of those problems and
issues were ramifications of federal funding, influence
of the media on education, the back- to-basics movement,
early graduation, absenteeism, rearrangement of school
hours to accommodate the various schedules of working
parents, and rating scales for the good points of local
schools
.
The Poll indicated that for the ninth consecutive
year, the lack of discipline is perceived as the leading
problem confronting public schools. In its overall
assessment the 1977 Survey found that the respondents
perceived the quality of education had declined again for
the fourth consecutive year.
The School Climate Study 1976-1977 3 collected basic
information that provides state and local policy decision
makers with information about the quality of education in
Massachusetts. Local school committees and adminis-
trators may secure information on how well some schools
are meeting special educational goals in order to analyze
3 Charles T. Grigsby et al., School Climate Study
(Boston: Massachusetts Department of Education, 1977).
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local educational objectives. Additional assessment
systems for local school systems to use in specific
assessment development areas cited in the study may be
utilized as separate questionnaires for student, teacher
and administrator perceptions of school climate domains.
The study sample included twenty-four high schools.
Administrator and teacher responses were not highlighted
in this report for administrators tend to rate the
climate higher than teachers do. Students rated the
lowest perceptions of their schools. City schools were
rated among the highest and the lowest perceptions on
climate. Of special importance is the climate rating
questionnaire that emerged from this study. It provides
a distinctive frame of reference for strengths and weak-
nesses in a particular school.
The study shows that many factors affect school
climate but of the highlights from the student ratings
were
:
High school climate is rated more favorably by
those students:
-from more affluent homes;
-who are in college preparatory programs;
-who report that they get higher marks;
-who can stay after school to participate in
sports, clubs and other school activities;
School climate is also rated more favorably in
high schools:
-of smaller student enrollment;
-with higher percentages of graduates going
on to higher education;
17
-in districts with higher per-student expendi-tures
;
r
-with ungraded classes, activity choices, rotat-ing weekly schedules, and interchanging
schedules
.
4
Youth. Transit 'ion to Adulthood
,
^ more commonly
known as the Coleman Report, prepared by the Panel on
Youth of the President's Science Advisory Committee is
another study that has gained national attention whenever
quality education measurements are discussed.
This report brought together social scientists and
educators for discussion about the "ways young people are
brought into adulthood in the United States at this time."
Their main question was—Are public schools providing the
environments that all Americans believe they are for
meaningful learning during the educative, maturation
years—roughly fourteen through twenty- four years of age?
Using discourse for their design, the panelists examined
the many contexts for schooling and the part they play
in the development necessary to full maturity. The
panelists arrived at the position that:
Schooling, as we know it, is not a com-
plete environment giving all the
necessary opportunities for becoming
adult. School is a certain kind of
environment: individualistic, oriented
toward cognitive achievement, imposing
dependency on and withholding authority
and responsibility from those in the
4 Ibid.
,
p. 5.
5 James S. Coleman et al., Youth: Transition to Adult-
hood (Chicago and London: The University of Chicago Press,
1974)
.
18
role of students. So long as school
was short, and merely a supplement to
the main activities of growing up, this
mattered little. But school has ex-
panded to fill the time that other
activities once occupied, without sub-
stituting for them.
. .
. . .it appears reasonable now, however,
to look a little more carefully at the
task of becoming adult; to ask not the
quantitative question, "How much more
schooling?" but the qualitative one:
"What are appropriate environments in
which youth can best grow into adults?"
It appears reasonable now not merely to
design new high schools and colleges,
but to design environments that allow
youth to be more than students. 6
This report recommends that a broader definition
of education take in the total reorganization of public
education with new roles for teachers, students, parents,
schools, and community. The report implies that his-
torically, education is a changing process, and failure
is not a by-word but is useful for an interpretation
and study of existing conditions.
Alternative educational opportunities in public
secondary schools have a reasonable degree of acceptance
by some educators and some communities. To some individ-
uals and communities, alternative educational opportunities
are the answer to the complex task of providing some
varied preparation for constructive living. 7 To others
6 Ibid
. ,
p . viii
.
7 Crof t Publications, "Alternative Education in Public
Schools," Curriculum Trends (March 1974), pp . 1-4.
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the opportunities merely create additional work with-
out a responsible base. 8 Fantini 9 and Scribner 10
are extremely positive about the outcome of educational
reform within the program and structure of the schools.
ln their responsibility as overseers of the equality of
rights for all students, the school committee works for
a balance between protecting the rights of individuals
within the schools and meeting the obligations and
majority demands of everyone connected with public
education and recognizes the need for alternatives. 11
Success with alternatives for individual students as
ways to reinterest them in the educative process has
been documented; however, de Lesseps says that social
conditions are quite often more important than the
learning process. 12
8 Gerald Brunetti, "Alternative Schools— Can They
Survive?," The Clearinghouse 48 (January 1974): 267-271.
9Mario D. Fantini, "Alternatives in the Public
School," Today's Education 63 (September-October 1974):
63-66.
1 °Harvey B. Scribner and Leonard B. Stevens, Ten
Ways to Make Schools Work Now (New York: Simon and
Schuster, 1975) .
1
1
M. E. Hickey, "Evaluation in Alternative Education,"
NASSP Bulletin 57 (September 1973): 103-109.
1
2
Suzanne de Lesseps, "Education's Return to Basics,"
Educational Research Reports 11 (September 12, 1975):
667-682.
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It would appear that the movement for inclusion
of alternative educational opportunities and educa-
tional reform has a strong foothold. The issue of final
acceptance of change or transitional ideas comes when
general acceptance and complete organizational operation
of alternative procedures is sought.
Another movement may be found in the context of
the proponents of free schools or new schools. Studies
seem to indicate that free schools have been developed
by the passionate few people who have despaired over
the failure of the public school system to make sub-
stantial and permanent changes within the system. Based
on a free-wheeling experimental curriculum, street
academies, community run schools, store front schools,
and parent- cooperatives strive for new and better ways
for children to learn outside of the "system." A well-
known critic and proponent of the Free School Movement
and one who is committed to radical reform in education
is Dr. Allen Graubard. In Free the Children
,
13 Dr.
Graubard reviews the theory of American public education,
its changing commitments and postulates that education
has been doing its job; but his concern is with the
extent that changes must be made to keep up with the
times— a balance of thinking. The achievements and
1
3
Allen Graubard, Free the Children (New York:
Vintage Books, 1972).
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disappointments of the experimental free school move-
ment have come out of the blending of theory and practice
in the test of evaluation. More free schools have
failed than met with success, Graubard says, because
of "too many expectations." Good individual practices
have come about and have been allied to others; and
through trial and error, free schoolers are learning.
Fvee the Ch'iZdven states the chief source of
confrontation for the free schoolers is the dilemma of
curriculum. What is best to teach? How does one decide
when to teach it? New schools want to embrace societal
topics that are often taboo in public schools. Politics,
crises, humanities, and relevance are their watchwords.
Public schools have regularly faced the same topics;
but the crux of Gruabard's book is in the difference of
depth of pursuit and change. The dilemma remains the
same for both—what functions should our education serve?
Defenders of the public schools haven't any scientific
evidence to show that more people who complete a re-
quired curriculum learn more, better, faster, or retain
it any more thoroughly than the less regimented forms
of free schools. One of the objections by the non-
traditionalists to the formal curriculum is that it lacks
a reference to age— elementary ages and adolescence lack
differentiation and significance. Relevance of material
and understanding is the missing ingredient. Thus, free
school is synonymous with public education
—
just different.
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Throughout Graubard's work, there is a fairness
expressed for both systems, but a profound pathos asso-
ciated to the direction of the formal school system. He
dramatically cites that "there is no school subject that
is essential to individual survival." With this in mind,
he builds his case for flexibility.
Theoretically
,
freedom should take care of ques-
of motivation, content of curriculum, discipline
and organization of time and process." Curiously,
however, freedom and consensus place free schools in the
same throes and anguish of development their most formal
counterparts have faced. Evaluation of such schools is
difficult
.
The proponents of the free school theories feel
that little systematic evaluation can take place in
schools that exist with an idea that demands freedom
from constraints, serve a small number of students, and
have no formal programs. Only anecdotal records and
personal experiences are available. Evaluation of such
schools is inextricably tied to finding the right balance
of learning situation for the people involved at the
time while trying to cope with basic desires for direc-
tion that the inexperienced must have but will rarely
openly ask for. Thus, the form of a free school is
organic and seeks to provide for the personal world of
the individual student. Graubard feels that "the alien-
ation of young people doesn't disappear in free schools.
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. .because of a misunderstanding of the limitations
of what realistically can be done." Indeed, he feels
a single institution like a school can never accomplish
the social and personal changes they are charged with.
School cannot make up for those who are not self-
starters. Graubard concludes with the need for con-
tinued educational reform and social change in the
schools free and public— and carefully observes that
there are no panaceas
—
just hard-working people who must
do more than just "alter the surfaces of education."
The total effect of Free the Children is that free
schools are in a delicate state and frail; since they
can be so easily left to flounder, they should be care-
fully nurtured or the movement will simply be absorbed
by the traditional school and disappear.
Bailey, Macy and Vickers 14 explore various ap-
proaches to the diploma found mostly in New York State.
Aside from considerations that extend to the academic-
ally turned-off student and the non- traditional learner,
there are alternative paths to the high school diploma
via sharing of human and material resources
.
14 Stephen K. Bailey, Francis U. Macy and Donn F.
Vickers, Alternative Paths to the High School diploma
(Virginia: National Association of Secondary School
Principals, 1973).
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-A Regional Learning Service
— educational and
local civic leaders seek out alienated students
and coordinate and make available practical
under-utilized educational resources to them.
Flexible learning opportunities in and out of
school mark the Service.
-The learning consultant— community-based and paid
for learning consultants who do one-to-one
counseling and preparation of non- traditional
learning programs for each student in need of
service
.
-The external high school diploma.
-Community resources for learning.
-Independent learning techniques.
-Boards of Cooperative Educational Services.
Bailey et al
.
propose to build on existing in-
house systems and alternative plans to create a "broker-
age house" for alternative paths to an external high
school diploma. The options weigh heavily towards
student and consultant perceptions of what is important
to the individual student.
The Handbook of Management Standards for Awarding
High School Diplomas * 5 produced by the Massachusetts
1
5
George Elford et al
.
,
Handbook of Management
Standards for Awarding High School Diplomas (Boston:
Massachusetts Advisory Council on Education, 1975)
.
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Advisory Council on Education, recognizes the need for
review and reform in education in Massachusetts. The
handbook stresses the need for community and school
alike to maintain quality control by ensuring that
appropriate processes are used to determine what learn-
ing has occurred in relation to whatever learning goals
were being pursued." The effectiveness of a particular
learning option is uppermost— to provide options is
not enough.
Borrowing ideas from accepted alternative programs
from several other states, MACE has tried to propose a
guide for administrators and others to concentrate on
the realities of non- traditional programs: What special
programs are concerned? What specific methods of eval-
uation should be used? Which students will best profit
from such experiences and techniques? The flexibility
of Massachusetts laws regarding selection of subject
matter is a great help to fostering maximum educational
opportunities. Skills, knowledge to be learned, how
well it is learned, circumstances involved in the
learning process, and above all, the evidence that a
skill has been learned are just a few of the areas
on which MACE competency-based programs have been
developed.
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Hadlee, 16 "Careers From A to Zoo," shows that
one system in Orange County, Florida has developed a
K-12 program that links academic subjects and the
world of work. Completely demoralized by low teacher
morale, falling enrollments and a high dropout rate
the high school in the city of Eatonville, under the
direction of Robert S. Megow, was selected to become
a center for fusing vocational and academic interests.
Megow used students, school personnel and community
perceptions to give direction to the schools. This in-
formal technique revealed the need for a totally inte-
grated curriculum of academic and vocational subjects.
Crisis in the Classroom 17 by Charles Silberman
discusses in part his perceptions of what a quality
education is. The chapter "It can Happen Here"
suggests ways a quality education may be achieved.
Citing the positive aspects of the British Open Class-
room methods, Silberman believes informal educational
methods can be embraced by the public schools. Reform
of the American system must come through drastic
16 Dorothy Madlee, "Careers From A To Zoo," American
Education 9 (May 1973): 15-21.
17 Charles E. Silberman, Crisis in the Classroom
(New York: Random House, 1970)
.
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changes in both pre- service and in-service teacher edu-
cation. Informal education must be preceded by teacher
retraining. As long as education is governed by a fixed
building, group concerns and an empirical administration
very little will change very rapidly. Perhaps Dr.
Graubard's fear that the movement will be swallowed up
in the system may not be so bad to reckon with if
Silberman’s hopes for internal change take place first.
Payne and Caliguri,* 9 Psychological Values 3 Per-
ceptions of Teaching and Learning
,
designed a study "of
the values of teachers and students as these values
influence teaching and learning interactions." Speci-
fically, the study sought to answer two questions:
1. What are the similarities and differences between
teachers' and students' perceptions in regard to
a set of psychological values juxtaposed with
teaching and learning characteristics?
2. Can significant hard data findings be utilized
as a basis for gathering systematic information
about teachers' and students' values conflicts
in teaching and learning to set the stage for
developing more effective decisions in school
practices? 1 9
Using measuring instruments that identified values
clusters in the classroom, Payne and Caliguri hoped to
1 ®Arlene Payne and Joseph P. Caliguri, "Psycho-
logical Values, Perception of Teaching and Learning,"
NASSP Bulletin 62 (January 1978): 84-90.
1
9
Ibid.
,
p . 84.
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find out if their survey instrument could identify
values differences for teaching and learning. Compari-
son of values positions of teachers and students in
this Missouri study suggested that "high school students,
as a group, do not have strong value positions when
compared to older and more experienced professionals." 2 ®
Such a study surely includes the influences for the
older experienced educators as to what they expect from
students, although the educators may be highly influenced
by their own generation. This, in itself, is the value
of research; "the potential for change in the school;
change that must recognize the disparity in values of
professional educators and students." 21
Berrie, 22 "Assessing Instructional Needs in Your
District," recognizing that the student is the single
criterion for an educational needs assessment, estab-
lished a set of factors necessary to focus input. Input
includes information surveys of past students, their
attitudes, aspirations for the future, unique skills
and survey opinionnaires
,
and other documented materials
2 0 Ibid.
,
p . 90
.
2
1
Ibid.
,
p . 9
.
2
2
Philip J. Berrie, "Assessing Instructional Needs
in Your District," The Clearinghouse 50 (January 1977):
221-223.
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of the success of current educational processes. His
recommendation for the most meaningful approach to
educational upgrading is to couple the results of the
above responses and community and educator input for
ideas with advice from other districts, and
the best that may be secured from commercial assessment
packages to design a local evaluation instrument. Thus,
there is no prescribed plan; only careful planning
guided by local perceptions.
A. Harry Passow, 23 in American Secondary
• Education
The Conant Influence
,
indicated that Conant's study of
the American Comprehensive High School took him per-
sonally to 103 schools "which had the reputation of
doing a good job in providing education for students
with a wide range of vocational interests and abilities.
Probably the most important single influence on the
study of American high schools in the last twenty years
has been Dr. James B. Conant. Conant established a
rating scale and personally asked questions he called
an "academic inventory."
Following a study of these perceptions, Conant
made "twenty-one specific recommendations addressed to
school board members and school administrators" which,
2 3A
.
Harry Passow, American Secondary Education
(Reston, Virginia: NASSP, 1977).
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he felt, taken together, provided an outline of "the
important characteristics of a satisfactory high school
which is widely comprehensive." Describing his recom-
mendations as conservative" and "necessarily presented
in dogmatic fashion, Conant stressed the importance
of innovation and experimentation, and hoped that his
recommendations would not be seen as his favoring the
freezing of either the development of the curriculum or
the organization of a high school. He pointed out that
he could readily draw up a long list of urgent problems
in secondary education which could only be solved by
schools testing and evaluating new ideas and did, in
fact, provide some examples of "a new spirit of examina-
tion of the high school curriculum." 24
Twenty years after Conant' s recommendations, the
United States Commission of Education appointed the
National Panel on High Schools and Adolescent Education
to study the education of twelve to eighteen year-olds
and prepare a report.
. .
.that would describe the current
status of secondary education in the
United States; identify and analyze
the problems of reform, renewal and
change needed, if any; and provide a
description of the policy issues, and
research and development programs that
24 Ibid.
,
p . 16
.
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would make available needed knowledge
and perspective. 25
The Panel relied on publications, books and studies
on education, along with reports and background papers on
the status of secondary education by experts in the field.
The resultant perceptions led to recommendations
.
In determining recommendations for improvement of
a. curriculum, it is natural to seek opinions from curri-
culum experts, and then conduct an analysis in relation
to the school or system under study. Sometimes those
receiving the instruction are overlooked a little or
altogether
. Several studies have sought student, teacher
and parent perceptions in informal attitude instruments,
as well as established sentiment indices, as a means of
getting a closer relationship of what is to be taught.
McDill, 2
6
Educational Climates of High School: Their
Effeats and Sources, studied more than twenty thousand
students in order to determine the effects of school en-
vironment on academic achievement. He used questionnaires
that sought personal reactions to school and aptitude tests.
The critical factor "in explaining the impact of the high
school environment on the achievement and educational
aspirations of students is the degree of parental and
25 J. H. Martin, Chairman, National Panel on High
Schools and Adolescent Education, The Education of
Adolescents (Washington, D.C.: United States Government
Printing Office, 1976), p. vii.
26 Edward L. McDill et al., Educational Climates of
High School: Their Effects and Sources (Baltimore, MD:
ERIC Document Reproduction Service, ED 030 205, 1969).
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community interest in quality education.
. .
."2 7 The
principal emerged as the essential change-maker. The
study expressed the need for the principal to solicit
community input in whatever method proved helpful.
This method of assessing educational and social
climates of high schools to determine their effect on
the academic achievement of students revealed that the
research design held promise for future research for the
results of the study showed the factors had a moderate
effect on academic behavior.
The High School Characteristics Learning Index has
been used by researchers to study high school environment
in relation to specifics, i.e., intelligence, grade
average. Invariably, the index has been employed to seek
perceptions of students' expectations for college or in
retrospect of high school environments from those who
have been out of school for some time.
James V. Mitchell, Jr. 28 tried to determine the
importance of high school learning environments on student
needs, satisfactions, values, and aspirations in his study.
Using the index and other measures, he worked with 2,933
2 7 Ibid.
,
p . 26
.
28 James V. Mitchell, Jr., A Study of High School
Learning Environments and Their Impact on Students (New
York: Rochester University, ERIC Document Reproduction
Service, ED010800, 1967).
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seniors of eleven high schools in an urban area of New
York State. His directions to senior classes stated
the purpose:
of all the questionnaires is to find
out as much as we can about how the
student sees things-, and then to study
the information we get from the class
as a whole to help us understand stu-
dents better and to help make their
high school experiences even more
valuable and pleasant. 29
Learning environments as perceived by students were
analyzed and compared for effects. The results showed the
differences in student needs, satisfactions, values, and
aspirations when correlated with H.S.C.I. scores. The
differences were noted between existing concepts of
school needs, satisfaction, values, aspirations for stu-
dents, and variable conditions such as school spirit or
morale, opportunities to participate in school activities,
scholastic aptitude, social visibility, and socio-economic
status. The HSCI was demonstrated to be an effective
research instrument for immediate relevance.
Paula M. Rizzo, 30 in her study of The Development
of the Perceived Environment Profile (PEP) , felt that
"most existing instruments do not use student perceptions
to assess the school's environment but rely on other data
29 Ibid.
,
p . 9
.
30 Paula M. Rizzo, The Development of the Perceived
Environment Profile (PEP) (Oneonta , New York: ERIC Document
Reproduction Service, ED048321, 1970).
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sources.” "The purpose of this study was to develop a
scale that would measure differences in educational
environments as perceived by students and teachers at
the high school level.” PEP, a fifty-five item scale
containing statements about high schools, i.e., practi-
community, awareness, propriety, and scholar-
ship, was developed and tested in a study that allowed
students to form impressions about the cumulative effect
of rules, practices, activities, facilities, and other
features that make a school. A rating scale for each
category was developed and correlations to sixty-six
percent were sought for validity. Results of this study
show
:
1. That PEP had a potential value as a valid instru-
ment to measure characteristics or the environmental
press of the secondary schools; and
2. That secondary schools may appear to be similar
and even categorized, but a variety of different
and measurable characteristics exist within each
one
.
Once every ten years, public secondary schools in
the New England Association of Schools and Colleges must
prepare a self-evaluation of all aspects of the. high school
facility and program in a formal effort to acknowledge
quality education and determine accreditation. Along
with the self-evaluation forms, the Association offers a
35
Student Opinion Inventory 3 * that came about after more
than thirty years of school evaluations because:
A review of "student attitude toward
school" instruments indicated that no
existing instrument met the needs of
NSSE
. for evaluation purposes; that a
new instrument was needed in order to
accomplish two goals:
1. To assess student attitudes toward
many facets of the school;
2. To provide recommendations for im-
provement
.
3 2
The NSSE determined through their many years of
providing materials for evaluating schools that student
morale and attitudes played an integral part in the total
school evaluation program. The instrument includes
thirty- four individual items plus selected open-end
questions. The items were field-tested nationally for
validity. Attitude responses cover students' perceptions
of faculty, administration, counselors, curriculum and
instruction, co-curricular activities, and facilities.
The open-end questions are separate but compatible with
NSSE materials designed for specific recommendations.
The instrument is designed to offer individual schools
the opportunity to adjust the open-end question section
to meet the needs of their schools.
3 National Study of School Education, Student Opinion
Inventory (Arlington, VA: National Study of School Eval-
uation, 1974)
.
3
2
Ibid
.
,
p . 3
.
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Allan G. Moodie, 33 in conjunction with the
Vancouver Board of School Trustees (British Columbia),
conducted A Survey of Student Attitudes Towards Two
Vancouver Secondary Schools
. He used an informal, non-
standardized eighty-three item instrument called The
School Sentiment Index, developed by the Instructional
Objectives Exchange of Los Angeles. Designed to
measure students' attitudes towards education by indi-
cating degrees of agreement, the self-reporting instru-
ment includes five major aspects of school: teachers,
learning, school social structure, and climate, peer and
general. The significance of the area study is indicated
in the scale ratings of positive and negative perceptions
that were later utilized by the Board.
The Fayetteville-Manlius District Study Commission's 34
Survey of Community Opinion— 1976 is extremely important
to this study. Designed to elicit community perceptions
of the characteristics of the local school system in order
to make recommendations for specific educational goals for
the future, the instrument contains seventy-nine general
and specific statements about the Fayetteville-Manlius
33Allan G. Moodie, A Survey of Student Attitudes
Towards Two Vancouver Secondary Schools (Vancouver,
British Columbia: ERIC Document Reproduction Service,
ED 057 110, 1971)
.
34The Fayetteville-Manlius District Study Commission,
A Survey of Community Opinion— 1976 (Manlius, New York:
The Fayetteville-Manlius District Study Commission, 1976) .
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schools, and seeks a checked response as to how well the
task is being accomplished and how important the respond-
ent regards the task. Additional background questions
are included. Survey results were shared with district
and building staff, the Commission, the home and school
associations and the student body. The observations
and conclusions sections of the Commission's report are
expected to influence the Board of Education in its ef-
forts to establish budget priorities for short and
long-range planning to improve the system.
Feeling very strongly that community or parent
organization input is the best way to assess the quality
of education in a given area, Solomon 35 developed an
instrument to permit local districts to systematically
sample public opinion in order to determine the percep-
tions of the community towards local school policies and
practices. Developed from a theoretical base for assess-
ing attitudes of a community, the instrument was pilot-
tested with the object to show how local educational
results can be compared to national norms.
The history of public and parent group reactions to
the determination of the quality of education has shown
that many parents do not have a solid base for determining the
day-to-day aspects of organized study. Solomon's study
35 Dudley I. Solomon, "Assessing Community Perceptions
of the Public Schools Using Public Opinion Polling" (Ed.D.
dissertation, University of Massachusetts, 1971).
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successfully defends community input in the organization
of an instrument to periodically assess public opinion
on a systematic basis. Essential to his study is his
definition that:
1. Perception can be studied only in terms of
transactions
;
that is
,
concrete individuals
dealing with concrete situations.
2. Perception comes into the transaction from the
unique personal behavioral center of the per-
ceived
.
3. Perception occurs as the perceived creates his
own psychological environment by identifying
certain aspects of his own experience to an
environment which he believes exists independent
of his own experience. This is called externali-
zation. 36
Karen P. Thomann 37 addressed the same need for
ascertaining public opinion in her study which centers
around the field testing of the needs analysis methodology
areas of determining and defining processes. Thomann
believes that needs analysis methodology is a significant
development in research to get to the heart of "public
discontent with the current educational system and the
products it has been delivering." 38 This public discontent
has been gathered from perceptions inherent in studies
of defeated bond issues, operating budgets and school
3 6 Ibid
. ,
p . 6
.
3
7
Karen Piscantelli Thomann, "Needs Analysis Method-
ology: The First Field Test of the Determining and Defining
Process: (Ed . D
. ,
dissertation, University of Massachusetts
,
1976)
.
3
8
Ibid.
,
p . 1
.
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board election controversies over educational goals. In
effect, Thomann determined that the first steps to
ascertaining a problem in education must be the design
of a model instrument that will elicit the need. Thomann
cited research of needs analysis studies that resulted
in determining needs as well as studies that measured
the extent to which needs were being met. The important
relationship of the field testing of a formal Needs
Analysis Methodology is in its approach to gathering data
for decision-making. The determining process required
the researcher to work with the "people who can best de-
fine these needs. Perceptions (responses) to concepts
were combined to produce a survey instrument. Success-
ful field testing of the methodology involved the per-
ceptions of a Greek community of students and Ohio State
University to determine whether there was a relationship
that was satisfactory to both.
Joseph M. Cangro's 39 study utilized a case study
approach to determine attitudes of a professional second-
ary staff concerning various aspects of the Performance
Objective Program contracted in the schools. Question-
naires were used to secure teacher attitudes and percep-
tions. The perceptions were then used for the comparative
3
9
Joseph Martin Cangro , "A Comparative Analysis of
the Perceptions of the Staff of the Amherst -Pelham
Regional School District as They Relate to . the Performance
Objective Program" (Ed.D. dissertation, University of
Massachusetts, 1973).
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part of his study (elementary and secondary teacher
responses). Specifically, the questions were all in
relation to P.O.P.
,
but the approach was to determine
teacher perceptions in varying degrees of agreement,
disagreement, success, or failure.
In a concurrent study with Cangro's, J. R. McDonnell's40
purpose was to determine the perceptions of the staff,
parents and students as they related to various aspects
of the Performance Objective Program.
Through a questionnaire approach, random sampling
of students, parents and staff, analysis of the data
obtained conclusions concerning the actual perceptions.
The study produced:
1. Recommendations that would assist the Amherst-
Pelham Regional School District to strengthen and
maintain the Performance Objective Program;
2. Recommendations that would assist other school
districts interested in developing similar curri-
culum proj ects
;
3. Recommendations for further study which attempted
to focus in on some of the unanswered questions
raised through this study. 41
Both studies were helpful to the Amherst -Pelham
Regional School District in their system-wide review of
P.O.P.
40 James R. McDonnell, "An Assessment of the Attitu-
dinal Stance of the Staff, Parents and Students of the
Amhers t-Pelham Regional School District as They Relate to
the Performance Objective Program" (Ed.D. dissertation,
University of Massachusetts, 1973).
4
1
Ibid.
,
pp . vi-vii.
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Theodore Herbert Gehrman stated "it is impossible
to study schools or innovations without studying the
people interacting within these organizations and their
perceptions of the climates these institutions provide
for the teaching-learning processes. 42 Recognizing that
a priority task for an administrator is to produce
favorable working conditions, Gehrman sought out five
recognized innovative high schools and five classified
as non- innovative in Massachusetts. This study attempted
to determine "if there were any significant differences
between the ways the people functioning within these two
sets of organizations perceived their organizational
climates." 43 The results of the comparison of perceptions
in the two sets of organizations revealed that "a person's
behavior is in part determined by his perception of his
organization." People in an organization perceive that
organization in a better light when they participate in
it as well as in its upgrading.
Russell J. Doucette 44 designed an instrument to
gather staff, student and administrator perceptions of
4
2
Theodore Herbert Gehrman, "An Investigation of the
Relationship Between Participation and Organizational
Climate: An Empirical Study of the Perceptions of High
.
School Senior Students, Teachers, Principals, and District ^
Superintendents in Innovative Versus Non- Innovative Schools
(Ed.D. dissertation, University of Massachusetts, 1973).
4 3 Ibid
. ,
p . 3
.
44 Russell J. Doucette, "An Inventory of Student,
Faculty and Administrator Perceptions of Various Physical
Environmental Factors as an Aid in Planning Vocational-
Technical School Plants" (Ed.D. dissertation, University
of Massachusetts, 1972).
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the physical environment of existing vocational facilities
in Massachusetts. The purpose of the study of these
perceptions would serve as an aid to planners in design-
ing efficient and pleasant vocational technical school
plants. Doucette recognized that perceptions do not
specifically indicate what is right or wrong: but they
do indicate how successful these facilities are to their
prime users. Limited to perceptions of the physical
aspects of the plant, the study revealed that all con-
cerned performed their roles better in facilities that
are perceived as satisfactory to them.
History of Easthampton High School
Easthampton has been experiencing phenomenal growth
since World War II. Situated in a spacious valley and
surrounded by cities and suburban settings, it has ab-
sorbed the overflow populations. The closing of several
local parochial schools, increased development of local
single and multi- family housing, the influx of younger
families, and a significant increase in births since the
school was built have all contributed to increase public
school enrollment and general community growth. This
cohort- survival approach (that which occurred in the Past
will continue to occur in the future) is reviewed regularly
for accuracy and is reflected in Tables 1 and 2.
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Table 1
Easthampton Public School Enrollment
As of September 1977
Partitioned Past Enrollment
Academic
Year
Birth 4 yrs.
Before K-6 7-8 9-12
70-71 (66) 251 1172 345 781
71-72 (67) 237 1250 376 786
72-73 (68) 204 1278 422 789
73-74 (69) 179 1370 412 790
74-75 (70) 241 1401 414 791
75-76 (71) 232 1509 457 836
76-77 (72) 212 1534 444 890
77-78 (73) 241 1529 422 816
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Table 2
Easthampton Public Schools Projected
Enrollment As of September 1978
Projected Enrollments by Grade and by Year
Academic
Year
Birth 4 yrs.
Before K-6 7-8 9-12
77-78 (73) 241 1529 422 816
78-79 (74) 213 1577 411 816
79-80 (75) 226 1600 411 795
80-81 (76) 221 1632 410 779
81-82 (77) 220 1649 426 785
82-83 (0) 0 1609 493 775
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From 1970 to 1977, the school was involved in a
variety of stop-gap measures to hold the interest of
the increased enrollment in the space-plagued building.
The ninth grade was moved to the Middle School; the high
school and the Middle School shared the building on a
double session; the system expanded to a newly opened
Middle School (1976)
,
and the ninth grade was returned
to the high school. Still unable to accommodate all of
its students, the high school was forced to go on a
staggered schedule with the ninth grade entering and
leaving after the other three grades. The staggered
schedule was more divisive than the double schedule for
many meetings had to occur three times for all to be
reached. The result was student disinterest, rebellious-
ness and community disfavor of program and discipline.
Summary and Conclusions of Literature
and Research
A review of the literature reveals student, parent
and teacher perceptions of the quality of education they
are involved in has proved to be valuable research for
educational change in urban, suburban, alternative,
vocational- technical
,
innovative and non- innovative schools.
Recognizing that each educational setting is unique,
Gallup, Coleman, Conant , Grigsby, Scribner and Stevens,
few who demonstrate very differentand Fantini are just a
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approaches to controlling the degrees of educational
choice and change. Each has contributed in theory and
practice a recognizable option as a result of percep-
tions. Perceptions are fraught with critical variables,
but each variable is essential to the total picture. A
summary of the literature indicates:
1. Educational climates have been made more positive
by studying student, teacher and parent perceptions
of the total organization.
2. Learning is more successful when students, teachers
and parents perceive a positive feeling about pro-
gram and building facility.
3. Students, parents and teachers feel more positively
towards schools when they perceive they have op-
tions, alternatives and an opportunity to discuss
educational issues.
4. Students, parents and teachers have been influential
in identifying clusters of variables through percep-
tions—variables that could be adjusted to lead to
better educational opportunities.
Variables of great magnitude can cause disparity in
delivering educational services and ultimately dissatis-
faction with the system. This apparent contradiction
between what is desired as ideal and what is present in
Easthampton High School was the impetus for the question-
naire distributed in this study.
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While research in education cited in this study
shows that for the last twenty years problems of space
and programs have been grappled with through election,
edict, perceptions and then adjusted, very few lasting
developments have occurred in Easthampton. Indeed, during
that period of time, enrollments peaked and Easthampton
continued to reassign students and grades to different
existing buildings but failed to provide programs and
space. Most of the research focuses on ways to look at
schools, learning and systems to determine what is right
and what is wrong. With the creation of alternative
educational opportunities in and out of the classroom and
building, the question recurs as to whether Easthampton
High School is meeting the challenge of the times.
This study is designed to gather data that would
help the decision-makers in Easthampton deal with the
quality of education at Easthampton High School by trying
to determine various perceptions in their efforts to
provide a meaningful program and a climate conducive to
learning of the times.
CHAPTER III
METHODOLOGY
Description of the Sample
Selected students for the study came from grades
nine through twelve in Easthampton High School. The
entire teaching staff of forty-five, the librarian,
and three counselors were offered questionnaires for
completion. A random sample procedure of selecting
every fourth household from standard parent address
lists was used. The result was that two hundred homes
were contacted.
Description of the Survey Instrument
Recent history of the high school has shown that
students, teachers and parents have placed demands on
the program and raised challenges that show a need for
redefining the current goals. Before budgetary and
other decision-making responsibilities may be presented
to the school committee, it is necessary to define the
current status. The questionnaire utilized provided
the opportunity for the respondents to give their per-
ceptions of the current status of the school. This
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researcher was particularly interested in learning
perceptions of the success of tasks being performed and
the importance perceived for those tasks.
The questionnaire was designed around general
characteristics of an educational program such as:
(1) types of courses; (2) opportunities for students to
develop their own values; and (3) among the entire school
community a sensitivity to the needs and abilities of
each student for each of three representative respondent
groups to consider. Respondents indicated the extent
(scale: 1-low to 5-high) to which they perceived a task
was being accomplished and the degree of importance
(scale: 1-low to 5-high) they perceived the task to
rate. Although not specified as a certain set of related
topics in this section, these questions were designed
to determine perceptions about the strengths and weak-
nesses of the high school. Responses 105 to 112 offered
respondents the opportunities to insert their own ideas
of tasks, accomplishments and degree of importance.
Responses 113-116 deal with personal background questions.
A separate page was provided for respondents to write
in their perceptions of the quality of education at the
school and add any additional comments they wished to
make. These responses were tabulated by hand. The
complete questionnaire is presented in the Appendix A.
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Construction Process of the Questionnaire
The first step of the questionnaire construction
process involved a review of the problem, the purposes
of the study, and questionnaires which have been previously
utilized in similar studies. The Fayetteville-Manlius
District Study Commission's Study of Community Opinion—
1976 1 with minor adaptations met the criteria established
for this study and was used.
Pilot- testing of the questionnaire took place both
in the High School and in the community. Ten students,
ten parents, five teachers, the school committee, and
the superintendent of schools were asked to be sample
respondents to determine strengths and weaknesses of
the content and format or uncover other potential problems
of completing a questionnaire.
The pilot- testing revealed two major weaknesses:
one was the physical arrangement of questions and response
areas for the computer readings and the other was the
lack of space for additional comments.
All respondents were able to complete the question-
naire in thirty minutes or less. The questionnaire was
revised on the basis of the pilot- testing findings and
the personal conferences with computer center personnel.
Revisions made were:
1. A separate page was added to provide more space
for those who wished to add comments:
p . 36
.
l The Fayetteville-Manlius District Study Commission,
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2- The response areas were placed side by side to
accommodate the optical scan equipment in the
computer center.
Design of the Study Procedure
Forty-nine teachers, two hundred parents, and
seven hundred and fifty students were given questionnaires
to complete on a voluntary basis during the period of
May 19th through May 27th, 1977. The percentage of
returns is summarized in Table 3.
After notification of the study plans to the school
committee, central administration, teachers, parents,
and Home and School Association, all secondary school
students were presented with information about the re-
search project; and those who wished to participate were
given a form to complete during the school day. In order
to meet the greatest number of students, Physical Educa-
tion teachers were asked if their classes could be used
for completion of the questionnaires. Physical Education
classes meet every other day. The Physical Education
classes were later visited a second time to offer the
questionnaire to absent students.
Teacher participation was voluntary. The question-
naire was distributed to every teacher and completed in
and out of school during the same research period offered
to students and parents.
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Parent participation was determined by selecting
every fourth household from standard student address
lists by grade. Two hundred parents were thus selected
for inclusion in the study. A name was advanced if the
fourth household listed happened to be a family that
had moved, or was listed for a second or third child,
in the same grade or had a third child in a different
grade. All parent forms were sent home via students.
Stamped return-addressed envelopes were provided for
any parent who wished to mail in their questionnaire.
Parent returns were slow to come in: children of
the original two hundred identified parents were con-
tacted again during the first week of school in September
of 1977 and later a second distribution occurred. Seventy
percent returns were in by the end of that week.
Table 3
Number and Percents of Questionnaires
Distributed and Returned by Students,
Faculty and Parents
Returned
Group
L J-WLlUCJ-O-i. V—
Distributed Number Percent
Students 750 561 74.8
Faculty 49 46 93.8
Parents 200 145
72.5
TOTAL 999 752
75.3
CHAPTER IV
ANALYSIS OF THE DATA
Introduction
This chapter is organized around three major
sections. Section one includes the following analysis
tables of the data results
:
-Table 4 - Overall Summary of Survey Results
Averages and Standard Deviations
of Combined Data
-Table 5 - Background Information of Respondents
-Table 6 - Task Rank Ordering
-Table 7 - Importance Rank Ordering
-Table 8 - Rank Order Correlation
-Table 9 - Correlation of Students', Faculty, and
Parents' Perceptions of Tasks and
Importance
-Table 10 - Rank Order Correlation of Students',
Faculty and Parents' Perceptions of
Tasks and Importance
-Table 11 - Summary of Students', Faculty and
Parents ' Responses to Opinion
Questionnaire
Section two includes a summary of students', faculty and
parents' perceptions found in Tables 6 through 11; and
section three includes a summary of the responses of
individual views to the opinion questions.
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Analysis of the Data Results
Overall Summary of Survey
Results—Averages and
Standard Deviations of
Combined Data
Explanation
. Each question on the survey is
followed by columns of information indicating the number
of people who made that choice and the averages they
represent of the total number answering the survey:
seven hundred fifty- two persons responded to the survey
out of nine hundred and ninety-nine questionnaires for
a total of 75.3 percent.
Example
. Item 1: The school keeps the public
informed on school matters.
The first column of information (referring to how well
this task is being accomplished)
,
indicates that of the
total number of respondents the average was 2.86. The
second column referring to how important the task is to
the respondents, indicates that cf the total number of
respondents the average was 3.39. Thus, all respondents
perceive the school to be doing a relatively poor job
of keeping the public informed on school matters but
equally important is that their perception of the im-
portance of this task reveals an average of only a more
than moderate importance.
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Table 4
Overall Summary of Survey Results
Averages and Standard Deviations
of Combined Data
Item Statement Task Importance
Average Std. Dev. Average Std. Dev.
1. The school keeps the public
informed on school matters. 2.86 .83 3.39 1.05
2. Individual differences
among students are accepted
by our teachers. 2.68 .96 3.78 1.06
3. Formal reading is taught. 2.59 1.15 3.53 1.25
4. Students have the opportunity
to participate in intramural
athletics
.
3.21 1.23 3.29 1.15
5. Mathematics is taught. 3.36 1.07 3.92 1.04
6. Students are taught how
to study. 2.02 1.03 3.73 1.32
7. Students are provided with
opportunities to earn college
credit while still in high
school
.
2.48 1.25 3.46 1.20
8. Students enjoy school. 2.42 1.05 3.64 1.20
9. Students and teachers have
available to them a variety
of personnel with special
skills (i.e., psychologist,
reading specialist, math
specialist, home school
counselors)
.
2.71 1.08 3.57 1.15
10. Science is taught. 3.18 1.00 3.59 1.08
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Item Statement Task Importance
Average Std. Dev. Average Std. Dev
11. Student progress is reported
in a way that is meaningful
to parents. 2.75 1.09 3.71 1.15
12. Each student develops a
positive self-image and a
sense of individuality. 2.46 1.06 3.86 1.09
13. Students graduating have the
skills necessary to secure
jobs. 2.51 1.03 4.02 1.14
14. Courses provide students with
academic challenge. 3.07 .99 3.80 1.03
15. Foreign languages are taught. 3.07 .98 3.29 1.11
16. There are rules for student
discipline
.
3.07 1.16 3.72 1.20
17. Students are provided with
skills they will need in
college. 2.74 .97 3.98 1.13
18. A variety of up-to-date
learning materials (i.e.,
audio-visual aids, etc.)
are used. 3.14 1.05 3.39 1.12
19. Vocational education programs
are available to our students
throug h participation in the
Hampshire Education Collabor-
ative and other vocational
arrangements
.
2.60 1.15 3.19 1.19
20. The concepts of human sexual-
ity are taught. 2.07 1.06 3.23 1.21
21. Remedial programs are provided
in math. 2.69 1.09 3.39 1.15
22. Writing skills are taught. 2.73 1.09 3.76 1.16
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Item Statement Task Importance
Average Std. Dev. Average Std. Dev
23. Guidance and counseling
services are provided for
all students. 3.04 1.20 4.01 1.16
24. Students are encouraged to
be concerned for other people
and their personal property. 2.37 1.06 3.97 1.11
25. Controversial issues such as
politics are dealt with
fairly within the classroom. 2.97 1.08 3.48 1.08
26. Optional courses that allow
students to pursue individual
interests are provided. 2.68 1.11 3.74 1.04
27. Home Economics is taught. 3.28 1.05 3.28 1.11
28. All students have the oppor-
tunity to participate in
interscholastic athletics. 3.26 1.09 3.40 1.15
29. Students have a positive
attitude about their educa-
tional experience. 2.49 .97 3.81 1.13
30. Students have the opportunity
to get on-the-job training. 2.49 1.12 3.68 1.10
31. Teachers have machines to
produce and reproduce their
own teaching materials. 2.94 1.15 3.46 1.12
32. Students have the opportunity
to learn to understand them-
selves . 2.47 1.01 3.73 1.14
33. Discipline is maintained. 2.71 1.15 3.67 1.26
34. Music is taught. 2.80 1.06 2.99 1.19
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Item Statement Task Importance
Average Std. Dev. Average Std. Dev
35. Vocational training is pro-
vided for those students who
do not intend to go to college. 2.56 1.13 3.60 1.21
36. Teachers have time to consult
with students on an individual
basis
.
2.29 .95 3.79 1.13
37. Students have the opportunity
to learn about marriage and
family living. 2.60 1.07 3.49 1.10
38. There is a special instruc-
tional program for students
with learning problems. 2.84 1.13 3.45 1.33
39. The school is responsive to
community ideas and needs. 2.52 1.04 3.40 1.09
40. Industrial Arts is taught. 3.09 1.01 3.27 1.15
41. The school provides experiences
for developing responsible
citizenship
.
2.47 1.02 3.66 1.02
42. The school provides adequate
opportunity for parent-
teacher interaction. 2.71 .98 3.58 1.11
43. Students are given the oppor-
tunity to develop leisure
time skills (crafts, sports,
etc
.
)
.
3.03 1.12 3.45 1.09
44. Homework is assigned. 3.29 1.10 3.20 1.20
45. The school is perceived as
innovative and creative by
the community. 2.44 1.07 3.33 1.14
46. Social Studies is taught. 3.25 1.05 3.55 1.08
59
Item Statement Task Importance
Average Std. Dev. Average Std. Dev.
47. Students are provided with
adequate opportunities to
express their interests
through extra-curricular
activities
.
2.87 1.03 3.44 1.09
48. Art is taught. 3.27 1.10 3.20 1.14
49. Equal opportunities are
provided for boys and girls
to participate in athletics. 3.16 1.13 3.45 1.16
50. How would you describe the
quality of education at
Easthampton High School? 2.81 .97 3.99 1.19
51. Drama is taught. 3.05 1.08 3.01 1.09
52. Career information is
available to all students. 3.06 1.06 3.87 1.17
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Background Information
of Respondents
-
The background data of respondents is summarized
in Table 5. The data, based on a possible 999 question-
naires distributed, revealed that 752 persons or 75.3
percent completed and returned questionnaires: male and
female responses were almost even percentages. Student
responses by grade were seventy percent or higher.
One interesting fact is that over fifty-one per-
cent of the respondents have lived in the Easthampton
area twelve or more years; whereas, only twelve percent
of the total respondents lived in the area less than two
years. The value of this finding is that most respondents
had been in the area for a significant period of time
and experienced the pressing need for a review of the
high school.
Rank Order of Hew Well Tasks
Are Being Accomplished
Explanation . Table 6 indicates the question (item)
number and the average of task accomplishment expressed
by all respondents. This table combines responses
from
the overall summary. In addition, the table ranks
all
fifty-two questions from the highest to the lowest in
terms of how those responding to the survey perceived
the
tasks being accomplished.
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Table 5
Background Information of Respondents
These responses are based on 752 returned questionnaires
Question Number Percentage
113 Mark
. on the answer sheet
:
1 . student 561
2. faculty member 46
3. parent 145
114 Mark. on the answer sheet:
1 . female 381
2. male 370
115 Mark: on the answer sheet if you are
a student. Disregard the question
if you are not a student.
1 . grade 9 162
2. grade 10 153
3. grade 11 135
4. grade 12 110
116 Mark on the answer sheet:
1 . If you lived in this geographical
area for less than two years 90 12.0
2. If you lived in this geographical
area between three and five years 93 12.4
3. If you lived in this geographical
area between six and eight years 94 12.5
4. If you lived in this geographical
area between nine and eleven years 61 8.1
5. If you lived in this geographical
area more than twelve years 386 51.3
6. No Response 28
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Caution . An item ranked as being low, in terms
of how well it is being accomplished, doesn't automatic-
ally mean it is being done poorly.
Example
.
Question (Item) 5, position 1 in the
ranking, indicates that those responding felt that
Mathematics is taught well. The highest average re-
corded of all categories (3.36) by all respondents indi-
cates that Mathematics is being taught slightly better
than moderately well.
The rank ordering of task accomplishment of re-
corded averages of all respondents in Table 6 revealed
some interesting categories. The bulk of their thinking
showed that the best accomplishment is little more than
moderately well done. Mathematics is taught ranked the
highest
.
The manner in which the perceptions appear clustered
together is interesting, too. For example, respondents
rated higher to more objective or accountable types of
learning-related presentation type of subject matter or
results achieved through grades rather than abstract or
interpersonal categories which appear in lower averages.
Students are taught how to study was perceived to be the
least accomplished task.
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Table 6
Task Rank Ordering
Rank Item Statement Average Std. Dev.
1 5 Mathematics is taught. 3.36 1.09
2 44 Homework is assigned. 3.29 1.10
3 27 Home Economics is taught. 3.28 1.05
4 48 Art is taught. 3.27 1.10
5 28 All students have the opportunity
to participate in interscholastic
athletics
.
3.26 1.09
6 46 Social Studies is taught. 3.25 1.05
7 4 Students have the opportunity
to participate in intramural
athletics. 3.21 1.23
8 10 Science is taught. 3.18 1.00
9 49 Equal opportunities are provided
for boys and girls to participate
in athletics. 3.16 1.13
10 18 A variety of up-to-date learning
materials (i.e., audio-visual
aids, etc.) are used. 3.14 1.05
11 40 Industrial Arts is taught. 3.09 1.01
12 15 Foreign languages are taught. 3.07 .98
13 14 Courses provide students with
academic challenge. 3.07 .99
14 16 There are rules for student
discipline. 3.07 1.16
15 52 Career information is available
to all students. 3.06 1.06
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Rank Item Statement Averagi
16 51 Drama is taught. 3.05
17 23 Guidance and counseling services
are provided for all students. 3.04
18 43 Students are given the oppor-
tunity to develop leisure time
skills (crafts, sports, etc.). 3.03
19 25 Controversial issues such as
politics are dealt with fairly
within the classroom. 2.97
20 31 Teachers have machines to pro-
duce and reproduce their own
teaching materials. 2.94
21 47 Students are provided with ade-
quate opportunities to express
their interests through extra-
curricular activities. 2.87
22 1 The school keeps the public
informed on school matters. 2.86
23 38 There is a special instructional
program for students with learn-
ing problems. 2.84
24 50 How would you describe the
quality of education at East-
hampton High School? 2.81
25 34 Music is taught. 2.80
26 11 Student progress is reported
in a way that is meaningful to
parents
.
2.75
27 17 Students are provided with skills
they will need in college. 2.74
28 22 Writing skills are taught. 2.73
29 9 Students and teachers have
available to them a variety of
personnel with special skills
(i.e., psychologist, reading
specialist, home school coun-
selors) .
Std. Dev.
1.08
1.20
1.12
1.08
1.15
1.03
.83
1.13
.97
1.06
1.09
.97
1.09
2.71 1.08
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Rank Item Statement Average
30
31
32
33
34
35
36
37
38
39
40
41
42
43
33
42
21
2
26
37
19
3
35
39
13
30
29
7
Discipline is maintained. 2.71
The school provides opportunity
for parent- teacher interaction. 2.71
Remedial programs are provided
in math. 2.69
Individual differences among
students are accepted by our
teachers. 2.68
Optional courses that allow
students to pursue interests
are provided. 2.68
Students have the opportunity
to learn about marriage and
family living. 2.60
Vocational education programs
are available to our students
through participation in the
Hampshire Educational Collabor-
ative and other vocational
arrangements. 2.60
Formal reading is taught. 2.59
Vocational training is provided
for those students who do not
intend to go to college. 2.56
The school is responsive to
community ideas and needs. 2.52
Students graduating have the
skills necessary to secure jobs. 2.51
Students have the opportunity
to get on-the-job training.
Students have a positive atti-
tude about their educational
experience.
Students are provided with oppor-
tunities to earn college credit
while still in high school.
Std. Dev.
1.15
.98
1.09
.96
1.11
1.07
1.15
1.15
1.13
1.04
1.03
1.12
.97
2.48 1.25
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Rank
44
45
46
47
48
49
50
51
Item Statement Average
41 The school provides experiences
for developing responsible
citizenship. 2.47
32 Students have the opportunity
to learn to understand them-
selves. 2.47
12 Each student develops a positive
self-image and a sense of
individuality. 2.46
45 The school is perceived as
innovative and creative by the
community. 2.44
8 Students enjoy school. 2.42
24 Students are encouraged to be
concerned for other people and
their personal property. 2.37
36 Teachers have time to consult
with students on an individual
basis. 2.29
20 The concepts of human sexuality
are taught. 2.07
6 Students are taught how to
study
.
Std. Dev.
1.02
1.01
1.06
1.07
1.05
1.06
.95
1.06
52
2.02 1.03
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Rank Order of Tasks
Identified as Being
Important
Explanation . Table 7 indicates the question (item)
number and the average of importance expressed by all
respondents. This table combines responses from the
overall summary.
Example
.
Question (Item) 13, position 1 in the
ranking, indicates that those responding felt that it
was very important (4.02) that students are provided
with the skills they will need in college.
All respondents felt that it is very important
(4.02 average) that students graduating have the skills
necessary to secure jobs. This was followed closely by
the very important need (4.01 average) for guidance and
counseling services for all students. The third rating
of importance (3.99) went to an abstract, less easily
identifiable category, How would you describe the
quality of education at Easthampton High School. While
it ranked third in importance it was perceived to be twenty-
fourth in accomplishment. Equally interesting is that
while 'Art is taught" ranked fourth in accomplishment and
only slightly more than moderately well done (3.27) it
is ranked forty- eighth in importance. Some of the items
perceived to be the most important are the least well
done
.
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Table 7
Importance Rank Ordering
Rank Item Statement Average Std. Dev.
1 13 Students graduating have the
skills necessary to secure jobs. 4.02 1.14
2 23 Guidance and counseling services
are provided for all students. 4.01 1.16
3 50 How would you describe the quality
of education at Easthampton High
School? 3.99 1.19
4 17 Students are provided with the
skills they will need in college. 3.98 1.13
5 24 Students are encouraged to be
concerned for other people and
their personal property. 3.97 1.11
6 5 Mathematics is taught. 3.92 1.04
7 52 Career information is available
to all students. 3.87 1.17
8 12 Each student develops a positive
self-image and a sense of
individuality. 3.86 1.09
9 29 Students have a positive attitude
about their educational exper-
ience. 3.81 1.13
10 14 Courses provide students with
academic challenge. 3.80 1.03
11 36 Teachers have time to consult
with students on an individual
basis
.
3.79 1.13
12 2 Individual differences among
students are accepted by our
teachers
.
3.78 1.06
Rank Item Statement Average Std. Dev.
13 22 Writing skills are taught. 3.76
14
15
16
17
18
19
20
21
22
23
24
25
26
26
6
32
16
11
30
33
41
8
35
10
42
9
Optional courses that allow
students to pursue individual
interests are provided. 3.74
Students are taught how to study. 3.73
Students have the opportunity
to learn to understand them-
selves. * 3.7 3
There are rules for student
discipline.
Student progress is reported in
a way that is meaningful to
parents
.
Students have the opportunity
to get on-the-job training.
Discipline is maintained.
3.72
3.71
3.68
3.67
The school provides experiences
for developing responsible
citizenship
.
Students enjoy school.
Vocational training is provided
for those students who do not
intend to go on to college.
Science is taught.
The school provides adequate
opportunity for parent-teacher
interaction.
Students and teachers have avail-
able to them a variety of
person
nel with special skills
psychologist, reading specialist,
math specialist, home school
counselor)
.
1.16
1.04
1.32
1.14
1.20
1.15
1.10
1.26
1.02
1.20
1.21
1.08
1.11
1.15
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Rank Item Statement Average Std. Dev.
27 46 Social Studies is taught. 3.55 1.08
28 3 Formal reading is taught. 3.53 1.25
29 37 Students have the opportunity to
learn about marriage and family. 3.49 1.10
30 25 Controversial issues such as
politics are dealt with fairly
within the classroom. 3.48 1.08
31 31 Teachers have machines to
produce and reproduce their
own teaching materials. 3.46 1.12
32 7 Students are provided with oppor-
tunities to earn college credit
while still in high school. 3.46 1.20
33 38 There is a special instructional
program for students with
learning problems. 3.45 1.33
34 43 Students are given the opportunity
to develop leisure time skills
(crafts, sports, etc.). 3.45 1.09
35 49 Equal opportunities are provided
for boys and girls to participate
in athletics. 3.45 1.16
36 47 Students are provided with ade-
quate opportunities to express
their interests through extra-
curricular activities. 3.44 1.09
37 28 All students have the opportunity
to participate in interscholastic
athletics. 3.40 1.15
38 39 The school is responsive to
community ideas and needs. 3.40 1.09
39 21 Remedial programs are provided
in math. 3.39 1.15
40 1 The school keeps the public
informed on school matters. 3.39 1.05
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Rank Item Statement Average Std. Dev.
41 18 A variety of up-to-date learning
materials (i.e., audio-visual
aids, etc.) are used. 3.39 1.12
42 45 The school is perceived as
innovative and creative by the
community
.
3.33 1.14
43 15 Foreign languages are taught. 3.29 1.11
44 4 Students have the opportunity
to participate in intramural
athletics
.
3.29 1.15
45 27 Home Economics is taught. 3.28 1.11
46 40 Industrial Arts is taught. 3.27 1.15
47 20 The concepts of human sexuality
are taught. 3.23 1.21
48 48 Art is taught. 3.20 1.14
49 44 Homework is assigned. 3.20 1.20
50 19 Vocational education programs
are available to our students
through participation in the
Hampshire Educational Collabor-
ative and other vocational
arrangements
.
3.19 1.19
51 51 Drama is taught. 3.01
1.09
52 34 Music is taught. 2.99
1.19
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For example, Item 13, Students graduating have the
skills necessary to secure jobs is perceived by all to
be number one in importance; yet, it is ranked forteenth
in accomplishment. Item 23, Guidance and counseling
services are provided for all students, is perceived by
all to be second in importance. It is, however, seven-
teenth in accomplishment. Another example that stands
out is Item 12, Each student develops a positive self-
image and a sense of individuality. It is perceived to
be eighth in importance, but forty- sixth in accomplishment.
Rank Order Correlation
In this survey, students', faculty and parents'
perceptions of task accomplishment and importance were
first ranked for each of the 52 items. Spearman's
formula for rank order correlation was then applied to
all respondents and then to each of the three groups to
determine whether or not a relationship existed between
how the respondents ranked their perceptions of task
accomplishment and their perceptions of task importance.
This formula is as follows:
1-6 £ d?
r
s
=
N (N 2 -l)
d- = the difference between the ranking.
1 in accomplishment and the ranking in
importance
N = the number of items
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The results following application of this formula
to all respondents and to each of the three groups
revealed a negative correlation coefficient in each in-
stance. This indicates that there is an opposite rank-
ing in perceptions of task accomplishment and task
importance
.
All Respondents
:
Students
:
Faculty
:
Parents
:
r = -0.308567 (0.01)
s
r = -0.26509 (0.01)
s
r = -0.26705 (0.03)
U-
r = -0.34875 (0.01)
b
A simple Z-test was then applied in consideration
of the large numbers of respondents in each group. The
alpha level for each group is above in parentheses.
This is to say that there is a definite inverse rela-
tionship between how all respondents and the student
and parent groups rank task accomplishment and
task
importance while the same may not be said for the
faculty
group. In essence, the faculty perceives task
accom-
plishment and importance independently.
Explanation . Table 8 indicates the question
(item)
number task rank and importance rank of
all responses to
the survey. This table combines the
information pro-
vided in Tables 6 and 7
.
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Table 8
Rank Order Correlation
Item Statement
T.
Rank
1
2
3
4
5
6
7
8
9
10
11
12
13
14
The school keeps the public informed
on school matters. 22
Individual differences among students
are accepted by our teachers. 33
Formal reading is taught. 37
Students have the opportunity to
participate in intramural athletics. 7
Mathematics is taught. 1
Students are taught how to study. 52
Students are provided with oppor-
tunities to earn college credit
while still in high school. 43
Students enjoy school. 48
Students and teachers have available
to them a variety of personnel with
special skills (i.e., psychologist,
reading specialist, math specialist,
home school counselors) . 29
Science is taught. 8
Student progress is reported in a
way that is meaningful to parents. 26
Each student develops a positive
self-image and a sense of individuality. 46
Students graduating have the skills
necessary to secure jobs.
Courses provide students with
academic challenge.
I.
Rank
40
12
28
44
6
15
32
22
26
24
18
8
1
10
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Item Statement
T.
Rank
I.
Rank
15 Foreign languages are taught. 12.5 43
16 There are rules for student discipline. 14 17
17 Students are provided with skills they
will need in college. 27 4
18 A variety of up-to-date learning
materials (i.e., audio-visual aids,
etc.) are used. 10 41
19 Vocational education programs are
available to our students through
participation in the Hampshire Education
Collaborative and other vocational
arrangements
.
36 50
20 The concepts of human sexuality are
taught. 51 47
21 Remedial programs are provided in
math. 32 39
22 Writing skills are taught. 28 13
23 Guidance and counseling services are
provided for all students. 17 2
24 Students are encouraged to be con-
cerned for other people and their
personal property. 49 5
25 Controversial issues such as politics
are dealt with fairly within the
classroom. 19
30
26 Optional courses that allow students
to pursue individual interests are
provided
.
34 14
27 Home Economics is taught.
3 45
28 All students have the opportunity to
participate in interscholastic
athletics. 5
37.5
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T. I.
Item Statement Rank Rank
29 Students have a positive attitude
about their educational experience. 42 9
30 Students have the opportunity to
get on-the-job training. 41 19
31 Teachers have machines to produce
and reproduce their own teaching
materials. 20 31
32 Students have the opportunity to
learn to understand themselves. 45 16
33 Discipline is maintained. 30 20
34 Music is taught. 25 52
35 Vocational training is provided for
those students who do not intend to
to to college. 38
23
36 Teachers have time to consult with
students on an individual basis. 50
11
37 Students have the opportunity to
learn about marriage and family
living. 35
29
38 There is a special instructional
program for students with learning
problems
.
23 33.5
39 The school is responsive to
community
ideas and needs.
39 37.5
40 Industrial Arts is taught.
11 46
41 The school provides experiences
for developing responsible citizen-
ship.
44 21
42 The school provides adequate
oppor-
tunity for parent-teacher interaction.
31 25
43 Students are given the
opportunity to
develop leisure time skills
(crafts,
sports, etc.).
18 33.5
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T. I.
Item Statement Rank Rank
44 Homework is assigned. 2 49
45 The school is perceived as
innovative and creative by the
community. 47 42
46 Social Studies is taught. 6 27
47 Students are provided with adequate
opportunities to express their
interests through extracurricular
activities. 21 36
48 Art is taught. 4 48
49 Equal opportunities are provided
for boys and girls to participate
in athletics. 9 35
50 How would you describe the quality
of education at Easthampton High
School? 24 3
51 Drama is taught. 16
51
52 Career information is available
to all students. 15
7
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Example
.
Question (Item) 1 indicates that those
responding ranked this item as twenty- second in being
accomplished and ranked it as fortieth in importance.
The rank order correlation of task accomplishment
and importance of recorded perceptions of all respond-
ents in Table 8 revealed that generally tasks perceived
as most important are not perceived as being done well
and tasks done well are not perceived to be important
or necessarily in the same order of importance of task.
Thus, a general to low regard for importance and accom-
plishment was perceived by all respondents. The impli-
cations of the inverse correlations suggest there is
a lack of agreement as to the worth of some programs
and a question of the degree of quality of the education
being offered.
The following five items perceived as the top
five in importance show vast differences in how they
are perceived as being accomplished. Item (13)
Students graduating have the skills necessary to secure
jobs is regarded by all respondents as the most important
task of the school; yet is perceived as fortieth
m
accomplishment. Item (23) Guidance and counseling
services are provided for all students is
regarded as
second in importance; yet it is perceived
to be seven-
item (50) regarding theteenth in accomplishment.
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quality of education at Easthampton High School is
third in importance; yet it is perceived as twenty-
fourth in accomplishment. Item (17) Students are pro-
vided with skills they will need in college is fourth
in importance but twenty- seventh in accomplishment.
Item (24) Students are encouraged to be concerned for
other people and their personal property is fifth in
importance and forty-ninth in accomplishment.
Correlation of Students’ ,
Faculty and Parents' Averages
of Perceptions of Tasks
and Importance
Explanation . Table 9 indicates the questions
(items) from 1 to 52 as presented in the survey. Next
to each item are averages of how well each item is per-
ceived to being accomplished as well as the average of
importance as perceived by students, faculty and parents.
Example . Item 1, The school keeps the public in-
formed, is perceived as being done poorly by students
(2.88), faculty (2.85), and parents (2.79). However,
parents (4.08) and faculty (4.04) indicate this item
to be very important. Students (3.16) attach
only
moderate importance to the item.
In the order of importance of all fifty-two
items in Table 9, the faculty averages
were higher
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Table 9
Correlation of Students', Faculty and Parents'
Perceptions of Tasks and Importance
Item Statement Students
Impor-
Task tance
Faculty
Impor-
Task tance
Parents
Impor-
Task tance
1 The school keeps the
public informed on
school matters. 2.88 3.16 2.85 4.04 2.79 4.08
2 Individual difference
among students are
accepted by our
teachers
.
2.59 3.67 3.46 4.26 2.79 4.08
3 Formal reading is
taught • 2.61 3.26 2.04 4.52 2.69 4.30
4 Students have the
opportunity to parti-
cipate in intramural
athletics
.
3.21 3.29 3.00 3.37 3.25 3.25
5 Mathematics is taught. 3.35 3.78 3.80 4.28 3.24 4.35
6 Students are taught
how to study. 1.99 3.45 2.15 4.59 2.11 4.52
7 Students are provided
with opportunities to
earn college credit
while still in high
school
.
2.49 3.52 2.42 3.04 2.44 3.36
8 Students enjoy school. 2.34 3. 50 2.78 3.94 2.62 4.08
9 Students and teachers
have available to them
a variety of personnel
with special skills
(i.e., psychologist,
reading specialist,
math specialist, home
school counselors)
.
2.63 3.43 2.98 3.96 2.96 4.01
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Item Statement Students Faculty Parents
Task
Impor-
tance Task
Impor-
tance Task
Impor-
tance
10 Science is taught. 3.13 3.46 3.61 4.15 3.25 3.92
11 Student progress is
reported in a way that
is meaningful to
parents. 2.68 3.48 2.91 4.30 2.98 4.40
12 Each student develops
a positive self-image
and a sense of in-
dividuality. 2.44 3.76 2.63 4.35 2.48 4.13
13 Students graduating
have the skills neces-
sary to secure job. 2.53 3.90 2.41 4.37 2.48 4.38
14 Courses provide stu-
dents with academic
challenge. 3.03 3.65 3.28 4.33 3.13 4.17
15 Foreign languages are
taught. 3.04 3.21 3.39 3.76 3.08 3.43
16 There are rules for
student discipline. 3.02 3.45 3.50 4.74 3.11
4.44
17 Students are provided
with skills they will
need in college. 2.68 3.86 3.09 4.44
2.87 4.28
18 A variety of up-to-
date learning materials
(i.e., audio-visual
aids, etc.) are used. 3.06 3.30 3.70
3.72 3.31 3.66
19 Vocational education
programs are available
to our students through
participation in the
Hampshire Educational
Collaborative and other
vocational arrangements. 2.55 2.98
3.00 4.022 2.68 3.76
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Item Statement Students Faculty Parents
Impor- Impor- Impor-
Task tance Task tance Task tance
20 The concepts of human
sexuality are taught. 2.05 3.13 2.00 3.61 2.21 3.53
21 Remedial programs are
provided in math. 2.69 3.19 2.94 4.00 2.64 4.01
22 Writing skills are
taught
.
2.75 3.59 2.72 4.57 2.67 4.14
23 Guidance and counseling
services are provided
for all students. 3.08 3.86 2.72 4.50 2.97 4.40
24 Students are encour-
aged to be concerned
for other people and
their personal prop-
erty. 2.33 3.78 2.59 4.65 2.44 4.47
25 Controversial issues
such as politics are
dealt with fairly
within the classroom. 2.81 3.37 3.50 3.91 3.12 3.79
26 Optional courses that
allow students to pur-
sue individual inter-
ests are provided. 2.59 3.73 3.09 3.89 2.88 3.72
27 Home Economics is
taught
.
3.22 3.15 3.83 3.83 3.34 3.58
28 All students have the
opportunity to parti-
cipate in inter-
scholastic athletics. 3.25 3.40 3.48 3.41
3.19 3.42
29 Students have a posi-
tive attitude about
their educational
experience
.
2.47 3.65 2.54 4.24 2.55
4.27
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Item Statement Students
Impor-
Task tance
Faculty
Impor-
Task tance
Parents
Impor-
Task tance
30 Students have the op-
portunity to get on-
the-job training. 2.50 3.60 2.42 3.89 2.46 3.90
31 Teachers have machines
to produce and repro-
duce their own teaching
materials
.
2.89 3.34 2.98 4.41 3.15 3.65
32 Students have the op-
portunity to learn to
understand themselves. 2.42 3.60 2.72 4.26 2.55 4.05
33 Discipline is main-
tained. 2.73 3.37 2.59 4.65 2.67 4.53
34 Music is taught. 2.77 2.86 2.72 3.67 2.92 3.29
35 Vocational training
is provided for those
students who do not
intend to go to col-
lege. 2.59 3.38 2.37 4.39 2.50 4.15
36 Teachers have time to
consult with students
on an individual basis,. 2.27 3.63 2.39 4.30 2.36 4.27
37 Students have the op-
portunity to learn
about marriage and
family living. 2.57 3.41 2.98 3.96 2.63 3 .
64
38 There is a special
instructional program
for students with
learning problems. 2.83 3.22 2.63 4.24
2.98 4.15
39 The school is respon-
sive to community
ideas and needs. 2.44 3.22 2.65
4.00 2.80 3.94
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Item Statement Students Faculty Parents
Impor- Impor- Impor-
Task tance Task tance Task tance
40 Industrial Arts is
taught. 3 .05 3.11 3.50 4.15 3.11 3.64
41 The school provides
experience for devel-
oping responsible
citizenship. 2: . 35 3.50 3.07 4.24 2.76 4.10
42 The school provides
adequate opportunity
for parent-teacher
interaction. <*.65 3.38 2.94 4.11 2.87 4.17
43 Students are given
the opportunity to
develop leisure time
skills (crafts, sports,
etc
.
)
.
3.01 3.44 3.13 3.78 3.08 3.41
44 Homework is assigned. 3.36 2.96 4.09 3.78 3.08
3.92
45 The school is perceived
as innovative and crea-
tive by the community. 2.48 3.20 1.98 3.61 2.43
3.75
46 Social Studies is
taught
.
3.17 3.42 3.67 3.09 3.41 3.88
47 Students are provided
with adequate oppor-
tunities to express
their interests through
extra-curricular activ-
ities. 2.81 3.36 3.11
3.76 3.04 3.65
48 Art is taught. 3.25 3.13
3.91 3.74 3.17 3.29
49 Equal opportunities
are provided for boys
and girls to partici-
pate in athletics. 3.06 3.39
3.54 3.87 3.42 3.55
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Item Statement Students Faculty Parents
Task
Impor-
tance Task
Impor-
tance Task
Impor-
tance
50 How would you describe
the quality of educa-
tion at Easthampton
High School? 2.78 3.77 2.89 4.67 2.89 4.61
51 Drama is taught. 2.99 2.96 3.54 3.46 3.11 3.06
52 Career information
is available to all
students
.
3.01 3.68 3.11 4.39 3.23 4.43
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than parents or students. The faculty felt that al-
most everything listed is important to a quality edu-
cation. Parents agreed with the teachers that almost
everything is important. Students rated everything
considerably lower than the faculty or parents.
Teachers felt that Item 16, There are rules for
student discipline, is the most important task (4.74
average) while parents recorded a 4.44 average and
students a 3.45 average. Teachers and parents regard
rules as very important and students have only a
moderate regard.
Parents felt that Item 50, How would you describe
the quality of education at Easthampton High School, is
the most important task (4.61 average) while teachers
recorded a 4.67 and students a 3.7/ average. The
quality of education is perceived to be the most impor-
tant task by the parents.
Students felt that Item 13, Students graduating
have the skills necessary to secure jobs, is the most
important task (3.90 average) while teachers recorded
a 4.37 average and parents a 4.38 average.
While
students attach moderate importance to the
task as
their highest regard, it also reveals an
overall lack
of regard for the entire climate and
program.
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The results listed in Table 9 were impressive
because of the similarities and differences of re-
sponses given by students, faculty and parents. By
selecting the need for "rules for discipline" "quality
of education" and "skills necessary to secure jobs" as
their ideas of the most important tasks of the school
each group of respondents seemed to be saying order
will produce effective learning. By selecting these
tasks over others in importance the respondents seem
to be suggesting that effective learning is being
impaired because they are lacking.
Other areas of agreement of perceived importance
appear on the opposite end of the scale. All three
groups surveyed ranked Item 51, Drama is taught, as the
next to the bottom in their order of importance.
Parents and teachers were in agreement that their next
to last order of importance was Item 4, Students have
the opportunity to participate in intramural athletics.
Students and parents are in close agreement that
their
last choice for importance is Item 34, Music is
taught.
Teachers and parents ranked Item 7, Students are
pro-
vided with opportunities to earn college credit
while
still in high school as essentially unimportant
in the
total program.
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Interestingly enough, in the differences, the
items ranked the lowest by all three groups were areas
of curriculum that are not regarded as essential to
results and objectives of a basic curriculum.
In conclusion, there was a high degree of agree-
ment among respondents of what they believe are the
functions of a public high school. All respondents
indicated that every task listed on the questionnaire
is being done poorly or at only a satisfactory level of
success. It would appear that students indicate they
are being short-changed in many ways. The faculty,
however, show that almost everything listed is important
and that they have done their job well. This is not
surprising for they are the planners and educators.
Finally, parents agree with the teachers that almost
everything listed is important but disagree with them
that everything educationally possible is being accom-
plished at the school.
The greatest areas of disagreement among all
respondents were about the diversified aspects of the
high school. The broadest difference of rating of im-
portance was for rules for discipline. Faculty and
parents indicated it was important to have rules
for
discipline; whereas, students did not. Faculty and
parents both pointed out it was very important
that
formal reading be taught, but students die not
agree.
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Students and parents were in close agreement that
machines to reproduce materials for teachers are not
as important as teachers indicated.
In a separate section at the end of the question-
naire, respondents were offered the opportunity to
write their views of the school. One main concern
about perceptions gathered from surveyed data is how
reliable are those perceptions in relation to reality.
All three groups perceived Item 3 (Formal reading is
taught) as moderately important to very important.
Formal reading has been generally accepted by all as
different approaches from subject area to subject area.
All three groups were equally close in their ranking
the task as being done poorly. A further implication
is that the decision makers need to work to find ways
to work cooperatively with students, faculty and parents.
The reforms needed may very well be in changes in
working relationships, attitudes, trust and support as
opposed to changes in school financial support, buildings
or programs.
Rank Order Correlation of
Students', Faculty and
Parents ' Ferceiptions of
Task Accomplislnment and
Importance
Explanation . Table 10 indicates the questions
(items) from 1 to 52 as presented in the survey. Next
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Table 10
Rank Order Correlation of Students', Faculty and
Parents' Perceptions of Tasks and Importance
Item Statement Students Faculty Parents
Task
Impor-
tance Task
Impor-
tance Task
Impor-
tance
1 The school keeps the
public informed on
school matters. 21 44 32 28 31 22
2 Individual differences
among students are ac-
cepted by our teachers. 35 10 13 19.5 32 23
3 Formal reading is
taught
.
33 38 50 7 34 11
4 Students have the
opportunity to parti-
cipate in intramural
athletics. 6 37 23. 5 51 5 51
5 Mathematics is taught. 2 5 3 18
7 10
6 Students are taught
how to study. 52 22 49 5
52 3
7 Students are provided
with opportunities to
earn college credit
while still in high
school
.
41 17 44 .5 52 48
48
8 Students enjoy school. 48 19 33
34 40 24
9 Students and teachers
have available to them
a variety of personnel
with special skills
(i . e
. ,
psychologist
,
reading specialist,
math specialist, home
school counselors). 25
25.3 32.5 24 26.5
91
Item Statement Students Faculty Parents
Impor- Impor- Impor-
Task tance Task tance Task tance
10 Science is taught. 8 21 6 24.5 6 30
11 Student progress is re-
ported in a way that
is meaningful to
parents
.
29 20 30 16.5 22 7
12 Each student develops
a positive self-image
and a sense of in-
dividuality. 45 7 39.5 14 44.5 20
13 Students graduating
have the skills neces-
sary to secure jobs. 39 1 46 13 44.5 9
14 Courses provide students
with academic chal-
lenge. 14 11 15 15 12 15
15 Foreign languages are
taught
.
13 41 14 42.5 18.5 45
16 There are rules for
student discipline. 15 23 9.3 1 15 5
17 Students are provided
with skills they will
need in college. 30 3 19.3 9
28 12
18 A variety of up-to-date
learning materials
(i.e., audio-visual
aids, etc.) are used. 10.5 36 4 45
4 37
19 Vocational education
programs are available
to our students through
participation in the
Hampshire Educational
Collaborative and other
vocational arrangements. 38 49 23.5
29 35 34
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Item Statement Students Faculty Parents
Task
Impor-
tance
Impor-
Task tance Task
Impor-
tance
20 The concepts of human
secuality are taught. 51 47 51 47 51 44
21 Remedial programs are
provided in math. 28 43 28.5 30.5 38 26.5
22 Writing skills are
taught
.
26 16 34.2 6 36 19
23 Guidance and counseling
services are provided
for all students. 9 2 34.2 8 23 8
24 Students are encouraged
to be concerned for
other people and their
personal property. 49 4 41.5 3.5 47 4
25 Controversial issues
such as politics are
dealt with fairly within
the classroom. 20 33 9.3 35 13 33
26 Optional courses that
allow students to pur-
sue individual inter-
ests are provided. 34 8 19.3 36 27
36
27 Home Economics is
taught
.
5 45 2 39 3 42
28 All students have the
opportunity to parti-
cipate in interscho-
lastic athletics. 3 28 12
50 9 46
29 Students have a positive
attitude about their edu-
cational experience. 43 12 43
21.3 42 14
30 Students have the op-
portunity to get on-
the-job training. 40 14 44.5 37
46 31
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Item Statement Students Faculty Parents
Impor- Impor- Impor-
Task tance Task tance Task tance
31 Teachers have machines
to produce and repro-
duce their own teaching
materials. 19 35 25.3 10 11 39
32 Students have the op-
portunity to learn to
understand themselves. 46 15 34.2 19.5 41 25
33 Discipline is maintained . 27 32 41.5 3.5 37 2
34 Music is taught. 25 52 34.2 46 25 49.5
35 Vocational training is
provided for those stu-
dents who do not intend
to go to college. 36 30 48 11.5 43 17
36 Teachers have time to
consult with students
on an individual basis. 50 13 47 16.5 50 13
37 Students have the oppor-
tunity to learn about
marriage and family
living. 37 27 25.3 32.5 39 40
38 There is a special in-
structional program for
students with learning
problems. 22 39.5 39.5 21.3 21
18
39 The school is responsive
to community ideas and
needs. ^4 39.5 38 30.5
30 28
40 Industrial Arts is
taught. 12 48 9.3
24.5 14 41
41 The school provides ex-
periences for developing
responsible citizenship. 47 18 22
21.3 33 21
42 The school provides
adequate opportunity
for parent-teacher
oi
interaction. J-1- 31 28.5
26 29 16
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Item Statement Students Faculty Parents
Impor- Impor- Impor-
Task tance Task tance Task tance
43 Students are given the
opportunity to develop
leisure time skills
(crafts, sports, etc.)* 16 24 16 40.5 18.5 47
44 Homework is assigned. 1 51 19.3 40.5 17 29
45 The school is perceived
as innovative and
creative by the com-
munity . 42 42 52 48 49 35
46 Social Studies is taught. 7 26 5 27 2 32
47 Students are provided
with adequate opportuni-
ites to express their
interests through extra-
curricular activities. 23 34 17.5 42.5 20 38
48 Art is taught. 4 46 1 44 10 49.5
49 Equal opportunities are
provided for boys and
girls to participate
in athletics. 10.5 29 7.5 38 1 43
50 How would you describe
the quality of education
at Easthampton High
School? 24 6 31 2 26 1
51 Drama is taught. 18 50 7.5 49 16
52
52 Career information is
available to all stu-
dents. 17 9 17.5 11.5 8
6
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to each item is the numerical rank order of how well
each item is perceived as being accomplished as well as
the numerical rank order of importance as perceived by
students, faculty and parents.
Example
. Item 1, The school keeps the public
informed on school matters, is perceived as being done
slightly above the mid-point with a ranking of 21 by
students. Faculty and parents rank the item as 32 and
31 in accomplishment. The differences are apparent but
not dramatic. However, students rank the item as quite
unimportant (44) whereas faculty and parents show a
greater degree of importance with 28 and 22, but they
don’t appear to have a high regard for this task.
Table 10 includes the ranking of task accomplish-
ment and importance for each item as perceived by stu-
dents, faculty and parents. Based on the results the
following items need to be reviewed immediately. Item
10, Science is taught is ranked as eighth in effective-
ness by students and sixth by faculty and parents.
However, students rank its importance as twenty-first,
the faculty ranks it as twenty- four and parents rank it
as thirty in importance. Science, it would appear,
fares very well in practice but the question raised
here is why do all three groups rate it so low in im-
portance? Is too much science education emphasized?
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Equally deceptive are the rankings for Item 48,
Art is taught, and Item 51, Drama is taught. All three
groups rank the effectiveness of each highly but regard
the importance as within the last eight of importance.
The regard by all for the effectiveness and importance
of music is not much better. Again the teaching ap-
pears to be going on in artistic areas that all three
groups appear to have little regard for.
In addition to science and the arts, attention
to student image and self-development, students, faculty
and parents differ greatly on the effectiveness and
importance of Item 2, Individual differences are accepted
by our teachers. Teachers rank this as 13 in effective-
ness but students and parents rank it as 35 and 32. The
teachers have other priorities and perhaps have rated
their attention as high as they might. However, students
rank this item as 10 in importance and teachers rank
it as 19 and parents rank it even lower at 23. It is
difficult to understand why instruction should not
center around the importance of individual differences.
Probably the most critical item to self-development is
number six— Students are taught how to study. Students,
faculty and parents rank this item as (52-49-52) in
effectiveness. They are practically agreed that this
task is just not being done. This is an unusual admonition
for teachers. Students, faculty and parents rank it as
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(22-5-3) in importance. Faculty and parents show more
regard for this task than students. The issue here is
why are students not being taught to study.
Additional discussions, comparisons and conclusions
are left to the decision-makers to establish priorities
for review. However, the table is important for eval-
uative purposes for it reveals the positive or negative
correlation of task accomplishment and importance for
each of three groups. The table may also be read for
a comparison of the rankings of task accomplishment and
importance for each of the three groups. Differences
and similarities of ranking for each group may be related
in some way to any of the preceding tables dealing with
the entire survey population.
The greatest differences in ranking between task
accomplishment and importance by group are revealed in
the following: for example, students perceive item 44,
Homework is assigned, as the number one accomplishment
but they perceive it to be 51 in importance. The
faculty perceives item 48, Art is taught, as the number
one accomplishment but they feel it is 44 in importance.
Parents rate item 49, Equal opportunities are provided
for boys and girls to participate in athletics as the
number one item accomplished but they feel it is 49.5
in importance. The table may be read for the differ-
ences for each item.
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Another approach to the table is in observing
the high degree of similar rankings for task accomplish-
ment and importance for all three groups. Item 20,
The concepts of human sexuality are taught is rated 51
in accomplishment and 47 in importance by students; 51
in accomplishment and 47 in importance by the faculty
and 51 and 44 by parents. All three groups regard the
item as being next to the bottom in both accomplishment
and importance. There is an equally close relationship
for lack of importance attached to the item by all three
groups
.
Another observation to be made from the table con-
cerns the similarity in the ranking of responses as
demonstrated in Item 24, Students are encouraged to be
concerned for other people and their personal property
(students, 49-4) (faculty, 41.5-3.5) (parents, 47-4).
Each group feels that this item merits a high position
o ^importance and they are in close agreement that the
task is not being accomplished. Conversely, Item 27,
Home Economics is taught, is regarded as a task that is
being accomplished very well but all three groups feel
it is unimportant (students, 5-45) (faculty, 2-39)
(parents, 3-42).
Distinct similarities of agreement and differences
may be noted by item and by task accomplishment and
importance in different combinations for the three groups
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(i.e., s tudents/ faculty
, students/parents, parents/
faculty). Item 5, Mathematics is taught, reveals a
close similarity in high ranking for accomplishment for
all three groups (students, 5; faculty, 18; parents, 10).
The faculty recognizes the accomplishment but it would
appear they do not relate it as highly in importance
as the other groups do.
Item 6, Students are taught how to study, shows a
similarity in ranking for accomplishment (students, 52;
faculty, 49; parents, 52). However, students rate the
importance as only twenty- second and faculty and parents
have a high regard (faculty, 5; parents, 3) for the
importance.
Item 2, Individual differences among students are
accepted by our teachers, shows that students regard it
as more important (students, 10) than faculty and parents
(faculty, 19.5; parents, 23). Yet, students and parents
are in close agreement that it is not being accomplished
very well for they perceive it as (student, 35; parents,
32) in accomplishment. Teachers feel (teachers, 19.5) it
is being accomplished much better than students and parents.
Summary of the Responses of Individual
Views to the Opinion Questions
In Table 11, the responses of the three groups
(students, faculty and parents) to the opinion questions
pertaining to the status of education at the High School
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Table 11
Summary of Students', Faculty and Parents'
Responses to Opinion Questions
—Are there any areas not covered by the above items
as you did above. (Responses to items 105 - 112)
Number and
Total Number Number and Percent Re-
of Percent sponding to
Respondents Responding This Question
Students 561 298 - 53.1% 40 - 13.4%
Faculty 46 28 - 60.8% 10 - 35.7%
Parents 145 72 - 49.6% 21 - 29.0%
— Is Easthampton High School Doing Its Job?
Total Number and Percent
Responding to This Question
Students 277 - 93.0%
Faculty 24 - 85.7%
Parents 63 - 87.0%
—Are there any additional comments you wish to make?
Total Number and Percent
Responding to This Question
Students
Faculty
Parents
143 - 48.0%
7 - 25.0%
22 - 30.0%
101
are presented. The responses are summarized below:
1. Respondents presented a wide range of individual
items they would like to have added to the
survey. The items fell into a pattern of:
students requesting privileges; faculty requesting
better aspects of communication, respect and
working conditions; and parents requesting voca-
tional education, space and program adjustments.
2. The largest percentage of responses came from
the question, Is Easthampton High School doing
its job? Seventeen and one-half percent of the
student respondents felt the school is doing its
job. Twenty-five percent of the faculty respond-
ing felt the school is doing its job. Twenty-
three percent of the parent responses said the
school is doing its job. The lowest percentages
were from (no = students 31.5 percent; faculty
7 percent; and parents 10 percent) those who felt
the school was not doing its job. All others
rated it as poor but trying to do its job. It
is difficult to determine whether or not this
is a typical reaction; however, it does indicate
that the three groups feel some attempts are
being made.
3.
In the request for additional comments, the stu-
dents recorded the highest percentage (forty-eight
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percent of all respondents)
. They requested
more activities, programs, privileges, and
personal attention from the school. Parents
(thirty percent of the respondents) suggested
more individual attention to students, adjust-
ments in the program towards college selection,
work opportunities and curriculum. The faculty
(twenty- five percent of the respondents in this
group) indicated a need for basics, curriculum
coordination, and more guidance from and stability
in the administration. The key in this area
appears to be responses of many individual reactions
rather than group feelings.
A summary of the responses to the opinion questions
reveals that students, faculty and parents were inter-
ested in recommending an examination of attitudes in the
space provided for important areas not mentioned in the
survey.
Students, faculty and parents did not reveal ex-
treme opinions as to whether or not Easthampton High
School is doing its job. Rather categories of yes,
trying to do a job, fair, poor, and no drew proportion-
ate percentages with the least saying no.
Additional comments tended to be repetitious;
however, parents recommended that a broader curriculum
be implemented to make the school more meaningful at all
103
levels. They saw the importance of the cooperative
work experience areas, but they also saw need for more
varied work experiences and guidance.
In summary, the survey instrument proved useful
as the principal means to gather perceptions from stu-
dents, faculty and parents on the current status and
future directions for the High School. The question-
naire was favorably received by all three groups as
witnessed by the response factor. It was necessary to
approach parents twice. The survey results and re-
sponses to opinion questions produced a variety of
feelings from each group without hampering them with
categories or domains of interest.
CHAPTER V
FUTURE DIRECTIONS— RECOMMENDATIONS
AND SUMMARY
Introduction
The purpose of this chapter is: (1) to summarize
the findings reported in the study and their relation-
ship to the current literature; (2) to identify the
current status of the High School from those findings
as determined from students', faculty and parents'
perceptions; (3) to recommend steps to be taken for
future directions; and (4) to recommend possible topics
for other researchers interested in public secondary
school climate exploration or in replicating the study.
According to the New England Association of
Schools and Colleges 1976 evaluation report, the stu-
dents, faculty and parents appear to be in a continual
state of tolerating both the facility and its equipment.
Built in 1962 to accommodate a growing student enroll-
ment, the school was never adequate to accommodate
either flexible or varied programs nor to enable rapid
student movement from one area of the building to another.
Indeed, the foresight to build such a school was not
coupled with similar wisdom to effect a transition from
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traditional education to preparation for local types of
employment opportunities. The published philosophy of
education governing the high school program when the
school opened shows that the curriculum was designed
to provide entry level skills for a small rural clientele
who planned for college while the rest of the student
body who might enter local mills, factories, businesses,
farm work, or marry and possibly stay at a family busi-
ness possessed few skills of market value. The educa-
tional patterns of 1962 were very different from those
of today. Opportunities for advanced education are more
available now; but competition for those opportunities
is keener today and more costly. The efforts of guidance
personnel to secure outside job opportunities for stu-
dents have shown that opportunities have dwindled
in Easthampton because many of the mills, factories and
businesses have moved to other areas for tax relief.
Yet, the educational objectives of large numbers of stu-
dents at the High School remains the same. Few curriculum
adjustments have been made to allow for work study pro-
grams. The facility remains less than adequate for
adapting to these contemporary needs. Some problems
that have resulted are: lack of student motivation,
fuzzy and incomplete programs and goals, restricted
in class approaches to instruction, discipline problems
in and out of the classroom, and finally poor morale
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for everyone connected with the school. This study
was designed as the first step to determine the feel-
ings or perceptions of students, faculty and parents,
in an effort to offer basic information to decision-
makers concerning future directions of the High School.
Summary of Survey Analysis
and Conclusions
The results of this study, which were devised
from a questionnaire analysis of the responses from
three different groups with vested interests, suggest
that there is disagreement as to the effectiveness of
the educational programs and the quality of education
being provided in Easthampton High School. All respond-
ents agree that the school program ought to provide for
entry into college or the world of work. Aside from
formal instruction, the groups presented consistent pat-
terns of disagreement about what is or should be avail-
able for students and what the responsibilities are for
students, faculty and parents. The questionnaire served
the further objective of gathering first hand detailed
perceptions of specific areas of disagreement such as:
curriculum, opportunities for individual student growth,
considerations to make the school a more desirable
place to attend, concern for an environment conducive to
learning, and the differing attitudes perceived by each
group towards the importance of different tasks.
107
As a school administrator given these results,
the researcher is concerned about which perceptions
would have the greatest impact on determining school
policy or a change in the curriculum. One wonders
whether the students' perceptions of what they believe
is right for them and their future as they experience
this environment is more important than teachers' per-
ceptions. Are the teachers' perceptions more important
because they believe they know what is best for the
students they teach? Finally, are parents' perceptions
more important than either their children or the teachers
because of parents' goals? What parents believe is the
educational pattern and what their children and the
teachers tell them is the educational pattern may differ
drastically. The study suggests that students, faculty
and parents have different views of the total environment.
The differing views of the total environment of the
school may serve to generate healthy forms of dialogue.
It seems apparent from the results of this study that
improved communication is needed for little will be
accomplished until the students, faculty and parents
are involved. Thus, a long-range plan of action is
recommended that will systematically define problems,
investigate ways for improvement and provide specific
ways for implementation.
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The questionnaire was helpful as a means of
determining values. Consideration of the values of
all groups involved is vital to any consideration of
attitude change. The closer task accomplishment is
perceived to be in relation to a group's perception of
importance the greater the chance for positive change.
Much of the attitude change needed for success is related
to motives and values.
Research studies and projects cited in this study
have demonstrated that perceptions can lead to effective
changes. Educators can learn from the agreements and
disagreements of perceptions of status recorded in
similar as well as dissimilar areas from their own.
The theories of Conant, Silberman and Solomon can work
to make smaller educational spheres equally as effective
as their larger concerns. In order for a school to meet
the ever present need for keeping up with the world it
must make self-study a continual part of its operation.
Local, state and national educational goals are
regularly undergoing review and changes based on evidence
or perceptions of problems in the schools. This survey
revealed that students, faculty and parents were equally
concerned with the national problems confronting schools
as isolated by the Gallup Poll.
1 A return to discipline and the
Gallup Poll, p. 33.
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back to basics movement were just two issues that re-
spondents felt to be important tasks that were not
being done well.
More specific strategies for approaching a desired
school climate as helpful to a better program were sug-
gested by all respondents and are clearly tied in to
looking for the basics as brought out by Grigsby. 2 His
climate study showed that students perceived a higher
regard for a school when they felt the school offered a
very positive climate and program. This study revealed
the same regard for tasks not accomplished.
In providing a delivery of educational reform and
in-school climate change the respondents favor varied
approaches. It is unfortunate that this survey and
the respondents' reactions did not provide the breadth
for solving the problems of change within the available
techniques and technology as Silberman did with in-service.
Graubard perceives a good education "in terms of learning
places free from politics, where the child is encouraged
to develop a critical, inquiring mind, where all points
of view are examined but none is officially sanctioned." 3
This survey was successful in revealing the need for both.
2 Grigsby, p. 23.
3 Graubard, p. 264.
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Seeking solutions to status problems, Bailey,
Macy and Vickers sought alternative paths to the
diploma and concluded that the answer to the dilemma
is "to provide minds capable of changing, not knuckling
under to, the society and the economy." 4 Fantini and
Scribner also sought the broadest opportunities and
programs for all students to offset restrictive systems.
This study revealed that problems of disharmony exist. If
implementors (teachers, administrators, parents and
students) intend to review the current status of educa-
tion .and make recommendations, then all available assess-
ments would be helpful. Perhaps as parents and students
reflect the need for more salable skills in a traditional
building so too local sources for learning can be found.
The educational change process has produced many
curriculum innovations that purport to have the only
answer to produce a good education. Curriculum inno-
vation, however, is really an ongoing process and is more
realistically based on controlling variables within a
local scene. Larger changes are obviously associated
to controlling major attitudinal factors. This survey
revealed that all respondents have attitudes towards
what is accomplished and an attitude about the im-
portance of many of those tasks. Madlee
5 showed that
4 Bailey, Macy and Vickers, p. 11
•
5Madlee, p. 21.
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through perceptions a unifying force could be harnessed
to foster broad curriculum innovation. Payne and
Caliguri recognized the same importance of values
positions. This study offers the same potential for
further study.
Barrie, Martin and McDill expressed the need for
the principal to solicit community input in whatever
method proved helpful to assess the school climate.
This study demonstrated that needs assessment and per-
ceptions were regarded as the primary approach.
Another implication of this study is clearly
related to Mitchell's 6 study. Learning environments
as perceived by students when compared with other
existing concepts of the school showed differences.
The instrument used in this survey, while different
from the H.S.C.I., offered similar immediate relevance.
Finally, as Gehrmann 7 sought to find the differences
in the ways people within certain educational climate
perceived their organizations, this study sought
equally to find those differences. The purpose has
been met and the differences will be assessed in the
upgrading process.
6Mitchell, p. 9.
7 Gehrmann, p. 3.
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Although Easthampton High School has been unique
for years in its growth patterns, the results of this
study can be generalized to be helpful to school admin-
istrators in other schools. The methodology for the
needs assessment, the survey form, the immediacy and
relevance of the perceptions can be invaluable to
decision makers.
Current Status of Easthampton High School
Based on the analysis of perceptions in Chapter
IV, the quality of education at Easthampton High School
is difficult to generalize because of the fuzziness of
goals. There appear to be no clear-cut goals expressed
anywhere in the curriculum or in the results of the
questionnaire. Each student, faculty member and parent
seems to regard the completeness or success of the school
in direct relation to personal experiences.
Of the three groups, the teachers appear to express
the most positive self-concept about their role in
teaching students what they believe they ought to have.
The students, in turn, seem to desire a type of exper-
ience and regard that they feel they are not getting from
either their teachers or the total school experience.
One wonders whether the teachers can be expected now
or
in the future to be solely responsible for determining
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the direction of the school. They seem to play a
significant role in determining curriculum revision
through teachers committees; however, students' per-
ceptions of how well teachers accept students' individ-
ual differences would suggest that teachers do not
understand the characteristics of the age groups they
teach. Ultimately, the difference between being able
to impart information to students and differentiating
learning assignments emerges as a continuing point of
differing perceptions between the students and their
teachers. Parents, in turn, appear to be consistent
in their perceptions; they indicate a desire for the
basics and good citizenship. The question seems to be,
are they reflecting any of the changes in education that
have overwhelmed the public schools in the last twenty
years
;
or are they even aware of them? New curriculums
have been instituted over the years and the program now
at the High School is different from that of twenty
years ago. Yet, for all the implementation of global
influences, perceptions of students, faculty and parents
appear to be in complete disharmony as to an appropriate
or effective program of studies.
The current status of Easthampton High School
reflects the following perceptions as gathered from
questionnaire responses:
1. Student, faculty and parents are not in
agreement
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as to the quality of education offered in and
through the High School.
2. Differing perceptions of all aspects of the
educational experience nurture a level of toler-
ation.
3. Finally, the perceptions reveal differing levels
of task achievement and importance about the cur-
rent status of the High School. Study of these
differing attitudes may result in recommendations
for future direction.
The philosophy and the approach to education at the
school appear to be very different. There are no formal
curriculum guides; yet student course selections are
based on the concept of free choice. A recent evaluation
by the New England Association of Schools and Colleges
brought to light a continuing pattern of new courses to
resolve old problems and suggested that perhaps setting
one’s house in order with the development of curriculum
guides, coordination of courses and concentration on a
philosophy that serves the students would be helpful for
all.
Before curriculum guides can be developed properly,
it would appear that the philosophy of the entire
school
should be revised to reflect all interested groups.
Attitudinal changes of students, faculty and parents
must be effected to bring into perspective
more realistic
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goals and personal well-being. Data must be collected
to determine what each group believes is happening in
the school in order to get at areas for change. This
study is but the first step in the needed adjustment
process
.
Recommendations for Future Directions
Based on the analysis of perceptions, the following
recommendations are made:
1. Secure support from school committee and super-
intendent for need for review of status.
The results of this study clearly indicate that
there is a lack of agreement among students, faculty and
parents in all aspects of the school experience. When
such disagreement exists, it appears difficult to deter-
mine exactly where one begins to get at the source of
the problem. Basic questions such as who believes this
study ought to occur? Why are we interested in it? What
is to be gained or lost in changing the climate of the
school? seem to need answering. The literature reviewed
in Chapter II clearly shows that program changes, alter-
natives and systems of measurement to effect new concepts
are helpful only when there is a proper association to
goals and objectives.
In the matter of the status of Easthampton High
School, it is necessary to begin with the school com-
mittee and the superintendent. The school committee
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and superintendent must take the lead and initiate the
project. The ever-present dangers inherent in climate
studies are: attempts to discredit them as invalid be-
cause of the suspected beliefs of the surveyors; advocacy
attitudes for certain points; or attempted cover-ups of
problems or the perpetuation of individual strong feel-
ings that may influence one group or another. It must be
made clear by the committee that improvement of the total
quality of education is their sole motive. The first
aspect of support would then be for the committee to
review this study and consider its results, replication
and extension.
2. Appoint a representative steering committee.
Once support is secured from the policy-making force
in local education and presented by the superintendent as
a much needed examination of
Mwhat we are" that could
lead to suggestions of where we should go, then a repre-
sentative steering committee may be appointed. These
questions should be addressed: how big should the
committee be? Who should serve on it? Are members to
be compensated? Who is to lead the committee?
These
questions are only a few that must be addressed.
Surely,
for Easthampton High School, a representative
team of
students, faculty and parents should be the
basis.
Other representative groups, i.e., cafeteria
workers,
clerks, secretaries, custodians, and
administrators should
have their opportunities for input, if
not seivice.
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Selecting the committee is probably the most im-
portant step in the process for committee members must
be flexible and receptive to ideas, and represent the
whole community
. Whether they are to be compensated or
not, and in what ways, may be an excellent incentive to
credit earning, in-service or recognition for volunteer
work. Finally, a leader should be selected: the
leader is inherent in recommendation three.
3. Develop study purposes.
The team leader's role is to guide the committee
to a complete program of meetings, tasks or divisions of
labor for members, and reporting procedures to the school
and community. Consequently, the purposes of the study
have to be worked out thoroughly. This coordination of
reports and reportings is essential, and the key role in
committee work.
4. Develop questionnaires and procedures to seek
perceptions regarding educational domains.
Once the study purposes have been developed, the
questionnaire used in this study may be reviewed and
replicated and extended to any and all educational domains
emerging from the study meetings. For example, attitude
plays a major part in one's perception; yet, this study
does not attempt to probe any instructional supervision
or attitudinal domains. This study reflects but does
not address such domains as relationships, human relations,
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goal direction, school spirit, morale, individual back-
grounds, friendships, learning environment (total school
and individual classroom)
,
intellectual motivation, or
personality, administration, community support, or
teacher influences of a positive or negative nature.
Thus, different educational domains could be identified,
described, compared, analyzed, and dealt with in the
questionnaire. Perhaps the committee will see the need
for specialized questionnaires for students, faculty and
parents
.
5. Analyze and interpret results.
A pattern for administering the questionnaire and
assuring its confidentiality should be established.
Should the questionnaire be completed by groups under
the committee direction? Completion under guidance is
a very valid approach; but it would seem best in the
interests of time that a machine scored type of question-
naire be sent out. Access to computer facilities and
analysis techniques would be most helpful. Degrees of
agreement responses are recommended with a number scale.
Incomplete questions can be rejected according to an
agreement of incompletion. For example, it may be
agreed
that all questionnaires that are less than
seventy
percent complete should be rejected in the tabulations.
The resulting profiles of perceptions may
be depicted
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in varying types of tables or graphics. Interpreta-
tion of the statistical display Is essential for it
is through the committee's interpretations that agree-
ment or disagreement, and discrepancies between groups
and general information for the next step of developing
procedures are found.
6. Initiate procedures to bring about consensus
of purposes and goals.
Once the committee has analyzed the perceptions
and categorized the domains to degrees of effectiveness
or ineffectiveness, it should publish its findings.
Publication in the newspaper appears to be a technique
accepted by the public. The committee must now deter-
mine steps for improving reported low perception areas.
There is no question as to the fact that the committee
should publish ways to improve an area; but the tech-
niques and sources for improvement, alternatives and
goals are the real problem. The plan of action is
charged to them, but the plan must be based on reported
perceptions, suggestions and open meetings.
7. Implement the procedures.
There is no way to know at the outset of a project
the number of situations that will need improvement.
Indeed, if it were determined that there is a grand
gulf
in the returns of students, faculty, parents,
adminis-
tration, and others regarding one another’s role,
where
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does a committee begin to narrow the gulf? Clearly,
then, a plan to implement the procedures for improve-
ment should be instituted. A complete list of improve-
ments needed, a specific calendar of steps, persons
identified to complete certain tasks, deadlines estab-
lished for correction periods, and the essential com-
mittee review and general overseeing to completion are
some of the basic steps to good organization.
8. Provide a list of firm avenues for periodic
evaluation.
Nothing fails more gloriously than a grand display
of heated attention to an issue and the equally immediate
disregard for it when it cools. The problems attendant
to the quality of education at Easthampton High School
resulting from overcrowdedness have been, unfortunately,
highlighted by one watchdog or vigilante group or another
organized in the out of the school. Perhaps all such
groups are well-meaning, but invariably they lack organ-
ization to properly investigate and correct permanently.
One technique for assuring success, change or whatever
is being altered is to establish a timetable to re-
assemble the committee, readminister the same question-
naire with opportunities for additional comments. Six
months to a year would reflect any substantial degree of
change. Seek out students, faculty and parents, and
indeed all others involved in the operation of the school
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and record their observations and views towards improve-
ment in the domains that figured in the questionnaire.
It must be noted that the rate of mobility of
families in Easthampton (approximately one hundred stu-
dents in and out in the course of a school year)
,
and
turnover could account for significant positive or nega-
tive reactions in periodic evaluations. Mobility is an
important factor in the assessment of any high school.
It would be an acceptable alternate recommendation to
consider a new evaluation team for the same team members
may not be available or up to a similar exhausting
review of their high school.
The current status of the High School can be im-
proved by those interested enough to initiate and parti-
cipate in a systematic examination of the total educa-
tional experience. The beginning of such a systematic
examination may well be to study areas of reported
disharmony. Theorists abound who maintain they have the
radical or muted reform program that works. If
Easthampton High School is going to accommodate the
curriculum and philosophy differences that have been
instituted in K-8 and meet the continuing needs of
new learners, then review, survey and evaluations
efforts must be an integral part of the educational
experience
.
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Suggestions for Further Research
Many ideas for extending research activity in
perceptions of school climate could be raised as a
result of this study; however, this researcher will
deal with five points which are direct extensions of
this study.
1. Extension and replication of this study.
Extension and replication of this study to include
specific domains or areas of school climate would add
to the reliability of the findings through a process
to determine perceptions of students, faculty and
parents to learn of the status of a school. Because
the study is general in approach, the gradual enlarge-
ment or addition of specific areas could enable re-
searchers to isolate areas of agreement or disagreement
that could be studied for planning future directions.
2. An in-depth study of key areas of concern
involved in school status.
An analysis of key areas of concern involved in
enlarged studies could provide additional insight into
the importance of those areas as momentarily pivotal
or influential for long range change. A key area
of
concern may be one of the three groups of
perceptions.
Does one group influence the direction of a
school?
part of a group? Each key area should be
carefully
studied to determine its influence on the
whole process.
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3. A study of the social and economic conditions
as they affect local education.
A study of social and economic conditions might
provide some valuable information about current status
of a school. A high rate of mobility, the availability
of limited or substandard housing, a paucity of employ-
ment opportunities or generally poor economic conditions
could be very important for their effects on the status
of a school. There appears to be a large gap between
the realities of the level of acceptability of social
conditions and economic conditions and the public's
perception of them and their subsequent attitudes about
their support of public education.
4. A study of the effects of size and type of facility
in relation to its status.
A study of the effects of the size and type of a
school in relation to its educational output and program
would be of value to a current status of a school.
Doucette has gathered such an inventory of physical
environmental factors on technical/vocational construc-
tion. It is urgent that additional studies be undertaken
to better coordinate learning climate and facilities.
Mitchell, too, felt it was important to study the impact
of learning environment on students.
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5. Possibilities for self-evaluation.
Extensions and replications of this study could
lead to one or more sophisticated instruments that
could provide wide potential for self-evaluation of all
persons involved in the direction and decision-making
process as well as the program of studies. Check lists
may be developed that would:
-analyze and evaluate an individual's service
in specific areas of interest.
-evaluate and combine attitudinal influences.
-offer insights to new or related program needs
or improvement of teaching/ learning
.
-evaluate the effectiveness of particular learning
groupings, i.e., large, small, team teaching.
-analyze results of student performance that could
reveal insight to new approaches to instruction
that have not to date been determined.
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APPENDIX
QUESTIONNAIRE AND ANSWER SHEET
USED IN THE STUDY
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Before I ask the Easthampton School Committee to establish priorities among
goals, it is important to know what you think of the school and what you think is
important. This questionnaire was developed to gather reactions of parents,
students and teachers.
You are asked to please answer the questions completely. You do not have
to sign your name anywhere on the survey. Answers will be held in the strictest
confidence. This questionnaire should take about thirty (30) minutes t'o complete.
On this questionnaire you will be asked to respond to a series of statements.
You will be asked to respond to two questions abour each statement:
(a) How well do you feel the task is being accomplished now?
(b) How Important do you believe the task is?
Please respond to each of the following statements by filling in the box on
the answer sheet for the appropriate number. Please use a regular no. 2 pencil
for filling in. NOT APPLICABLE is to be completed by filling in both boxes 1 and
If you wish to change an answer, erase a box completely before filling in
another
.
How well do you feel the task How important is this to you?
is being accomplished now ?
1-
not being accomplished at all
2-
poor ly
3-
moderately well
4-
very well
5-
extreme ly well
(l-3)-not applicable
EXAMPLE:
How well do you feel that
the task is being
accomplished?
Students learn
how to organize
their work and
manage their
time. 1. 12345 1-500(00
In the example, the person answering has indicated that students learn to
organize their work and manage their time (3) moderately well, and (5) that he
believes it is extremely important that students learn these things.
Be sure tliat question number on answer sheet refers to question number of
questionnaire.
How important is this to you?
2 . 12345
0 0 0 0 1
1-
not Important at all
2-
only slightly Important
3-
moderately important
4-
very important
5-
extremely important
Eugene E. Balazs, Principal
Easthampton High School
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How well do you feel How Important
the taste la being la this to you?
accomplished now?
With regard to Easthampton
High School
The school Weeps the public Informed
on school matters.
Individual differences among students
are accepted by our teachers.
Formal reading is taught.
Students have the opportunity to partic-
ipate in intramural athletics.
Mathematics is taught.
Students are taught how to study.
Students are provided with opportunities
to earn college credit while still in
high school.
Students enjoy school.
Students and teachers have available to
them a variety of personnel with special
skills (l.e., psychologist, reading
specialist, math specialist, home school
counselors)
.
Science is taught.
Student progress is reported in a way
that is meaningful to parents.
Each student develops a positive self-
image and a sense of individuality.
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13. 1 2 3 4 3 1-5 14. 1 2 3 4 5
15. 1 2 3 4 3 1-5 16. 1 2 3 4 5
12345 1-5
12345 1-5
1 2 3 4 5 1-5
1 2 3 4 5 1-5
18. 12345
20. 12345
22. 12345
24. 12345
Students graduating have the skills
necessary to secure Jobs. 25. 1 2 3 4 5
1-5 26. 1 2 3 4 5
Courses provide students with academic
challenge. 27. 1 2 3
4 5 1-5 28. 1 2 3 4 5
Extremely
irapoi
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How well do you feel How Important
the teak la being la thla to you?
accomplished nov;?
'•nth regard to Easthampton
High School
Foreign languagea are taught. 29.
There are rulea for atudent dlaclpllne. 31.
Studenta are provided with skilla they
will need In college. 33,
A variety of up-to-date learning materi-
al (i.e., audlo-viaual aide, etc.) are
uaed. 35 ,
Vocational education programa are avail-
able to our atudenta through participa-
tion In the Hampahlre Education Collab-
orative and other vocational arrange-
ments. 37.
The concepts of human sexuality are
taught. 39.
Remedial programa are provided in math. 41.
Writing skills are taught. 43.
Culdance and counseling services are
provided for all students. 45.
Students are encouraged to be concerned
for other people and their personal
property. 47.
Controversial Issues such as politics
are dealt with fairly within the
classroom. 49.
Optional courses that allow students to
pursue Individual Interests are provided. 51.
v — —
« 2
U >s P
o ’O I- 4J
O O O 0) X2 Z > U
12 3 4 5 1-5
12345 1-5
12345 1-5
12345 1-5
12345 1-5
12345 1-5
12345 1-5
12345 1-5
12345 1-5
12345 1-5
12345 1-5
12345 1-5
— u c
to 0 <0
Q. *J
« e u
o-^o
30.
0 •*-
o*
e m io
•H U
;k <y
—
< t:
282
1 2 3 4 5
32. 1 2 3 4 5
34. 12345
36. 12345
38. 12345
40. 12345
42. 12345
44. 12345
46. 12345
48. 12345
50. 12345
52. 12345
Very
important
Extremely
important
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How well do you feel How important
the task is being is this to you?
accomplished now?
With regard to Easthampton
High School
Q.
O 'O U *->
O O X
a. S > u
a o
>, 6 c ci.
C — £
-U *-»
U £ >. M
v- afl —• O ^
o *h y a. ^
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Home Economics is taught. 53. 1 2 3 9 5 1-5 59. 1 2 3 9 5
All students have the opportunity to
participate in interscholastic athletics. 55. 1 2 3 9 5 1-5 56. 1 2 3 9 5
Students have a positive attitude about
their educational experience. 57. 1 2 3 9 5 1-5 58. 1 2 3 9 5
Students have the opportunity to get
on-the-job training. 59. 1 2 3 9 5 1-5 60. 1 2 3 9 5
Teachers have machines to produce and
reproduce their own teaching materials. 61. 1 2 3 9 5 1-5 62. 1 2 3 9 5
Students have the opportunity to learn
to understand themselves. 63. 1 2 3 9 5 1-5 69. 1 2 3
9 5
Discipline is maintained. 65. 1 2 3 9 5 1-5 66. 1 2 3 9 5
Music is taught. 67. 1 2 3 9 5 1-5 68.
1 2 3 9 5
Vocational training is provided for
those students who do not intend to go
to college. 69. 1 2 3 9 5 1-5
70. 1 2 3 9 5
Teachers have time to consult with
students on an individual basis. 71. 1 2 3 9 5
1-5 72. 1 2 3 9 5
Students have the opportunity to learn
about marriage and family living. 73. 1 2 3 9 5
1-5 79. 1 2 3 9 5
There Is a special Instructional program
for students with learning problems.
The school is responsive to community
ideas and needs. 77 • 1 2
34 5
79. 12395 1-5
76. 12395
78. 12395
80. 12395
Industrial Arts is taught.
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How well do you feel How Important
the task Is being la this to you?
accomplished now/
With regard to Easthampton
High School
The school provides experiences for
developing responsible citizenship.
The school provides adequate opportunity
for parent-teacher interaction.
Students are given the opportunity to
develop leisure time skills (crafts,
sports, etc.).
Homework is assigned.
The school is perceived as innovative
and creative by the community.
Social Studies is taught.
Students are provided with adequate
opportunities to express their interests
through extracurricular activities.
Art la taught.
Equal opportunities are provided for
boys and girls to participate in
athletics
.
How would you describe the quality of
education at L-asthampton High School.
Drama is taught.
85 .
87.
89.
91.
97
.
99
.
101
.
6 —
— tj at o
81. 1 2 3 4 5 1-5 82.
83. 12345 1-5 84
.
1 2 3 4 5 1-5
12345 1-5
12345 1-5
12345 1-5
86 .
88 .
90
.
92
.
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1 2 3
12345 1-5 98
.
12345 1-5 100
.
12345 1-5 102 .
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
93
.
1 2 3 4 5 1-5 94
.
12 3 4 5
95
.
1 2 3 4 5 1-5 96
.
12 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
103 . 12345 1-5 104 . 12345
Career information is available to all
students.
Very
important
Extremely
Important
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THE
113.
114.
115. .
116.
How well do you feel How important
the task is being i 8 this to you?
accomplished now?
With regard to Easthampton
High School
0) —*
_» *-> x
c —
•
(Q X->
d>U 01 <u
ro 3 E
o o o v X
z a. x > u
12 3 4 5 1-5 S81 2
ARE THERE ANY AREAS NOT COVERED BY THE ABOVE ITEMS?
HOLLOWING SPACES AND RESPOND AS YOU DID ABOVE.
IF SO, LIST THEM IN
105.
107.
104.
111
.
12345 1-5
12345 1-5
12345 1-5
12345 1-5
106. 12345
108. 12345
110
.
12345
112
.
12345
Mark on the answer sheet-
1. student
2. faculty member
3. parent
ilark on the answer sheet
1. female
2. male
Mark on the answer sheet, if you are a student. Disregard the question,
if you are not a student.
1. grade 9
2. grade 10
3. grade 11
4. grade 12
Mark on the answer sheet
1. if you 1 ived in this geographical area for less than 2 years
2. if you lived in this geographical area between 3 and 5 years
3. if you lived in this geographical area between 6 and 8 years
U
. if you lived in this geographical area between 9 and 11 years
5. if you lived in this geographical area more than 12 years
u>Modcrately
important
i>Very
important
^•Extremely
important
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IS EASTHAMPTON HIGH SCHOOL DOING ITS JOB?
ARE THERE ANY ADDITIONAL COMMENTS YOU WISH TO MAKE?
Thank you for completing this survey. Please return the form and answer sheet
to:
Mr. Eugene E. Balazs, Principal
Easthampton High School
70 Williston Avenue
Ea3thampton, Massachusetts 01027
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